	Group 1 Case Scenario: Crystile recently moved to Yakima from Wisconsin last spring.  She started attending high school as a sophomore.

Her father works long hours, as a foreman at a local orchard.  Her mother works in the fields too.  They usually comes home very tired, have time to do some housekeeping or yard work before they get ready for the next day, and then they go to sleep.  Often times, both of Crystile’s parents are gone before her brothers and her get up and get ready for school.  It is Crystile’s responsibility for getting herself and her two brothers off to school in the morning.  Because her parents work long hours, Crystile shares some of the adult responsibilities of waiting for her little brothers to get off the bus, babysitting them, cooking, cleaning, and she even helps her brothers with their homework.

Crystile has moved to new city and school before but never to Yakima.  She is not adapting well.  She has not been able to make friends, and is frustrated because they placed her in classes that she thought she had already completed at her last school.  Crystile is disengaged in most of her classes and is failing.  The only class Crystile seems to be doing well in is Biology.  She likes her teacher, Ms. Gonzalez, and she has always liked and done well in Science.  Crystile feels alone, frustrated and overwhelmed.  She began skipping school, and is hoping that her parents won’t find out so she doesn’t have to return.
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	Group 2 Case Scenario: Mariah is a new full time MGS.  She has attended trainings and continues to learn her role and responsibilities.  She recently attended a staff meeting and was volunteered by Mr. Ruiz, her building principal, to help administer the WELPA tests to students.  Mariah has 50 students she works with, and 40 are priority for service.  She meets with them on a regular basis to continue to build a relationship and identify what their needs are.  Because of their frequent visits students are starting to feel comfortable with Mariah and have begun to show interest in accessing resources that will help them overcome their obstacles.  

If Mariah helps with the testing for the next two weeks, she is afraid that she will fall behind in her MGS workload and she doesn’t want to lose the connection and follow up with her students.  She went back to her job description and can’t see how administering the WELPA test relates to her role as an MGS.  She is concerned that if she says no to the Mr. Ruiz she will jeopardize her relationship and future collaborations and support, but if she says “yes” she will impact her service to students.  She doesn’t want to compromise the work she is doing as an MGS.
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	Group 3 Case Scenario: Santana moved to the United States with his family when he was 12 (6th grade.)  Santana is now an 8th grader but he has struggled with making the transition mainly because of his language barrier.  Santana did attend school in Mexico, and did well.  Santana struggles not to fall behind because some of the coursework language is beyond his comprehension.  Santana wants to do well in school, and even has dreams of becoming a math teacher when gets older.  He keeps pushing forward and studies on his own to try to learn the language and look up new words.

Santana recently found out, he did not meet the end of course exam standards for a second year in a row.  He was discouraged and turned to his older cousin, Juan for advice.  His cousin told him not to worry about school and give up on his dreams, “college isn’t for people like us anyways.”  Juan shared that there is no financial support for them because of their immigration status.  Santana feels discouraged.  On one hand he wants to do well in school, go to college, and become a teacher.  On the other hand, he spends a lot of time studying, continues to not meet state standards, and now feels like college may be out of reach because of financial limitations due to his immigration status.
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	Group 4 Case Scenario: Ezekiel is a veteran MSA.  He is very familiar with his role and really enjoys working with students.  Ezekiel has been successful in establishing collaborative relationships with many of the teachers, counselors, administrators, students, and families.

[bookmark: _GoBack]This year Ezekiel has been working with a new counselor, Mrs. Smith, to help her understand the role of an MSA and how he can support her with students on his student roster.  Even though, Ezekial continues to share what his role is and what it is NOT, Mrs. Smith keeps assuming he can serve all migrant students and do her duties as a counselor.  Mrs. Smith recently sent an email to Ezekial asking him to contact the family of Aliya, one of the migrant students in his student roster.  There is a scheduling conflict and she knows the family speaks only Spanish.

Ezekiel knows that Mrs. Smith doesn’t speak Spanish, and already has a relationship established with the family.  He wants to help the student and family, but is concerned that this may be supplanting and that if he makes this exception he will enable Mrs. Smith to continue.
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	Group 5 Case Scenario: Guadalupe moved to Kennewick with his uncle and aunt, last year.  Teachers and students like Guadalupe.  He is funny, involved in school activities, and is a really good soccer player.  Guadalupe started his senior year and there is a change in his personality and attitude.  Guadalupe seems to be depressed, comes to school sometimes wearing the same clothes, or looking unkept.  

Some of his friends are becoming worried because they noticed that Guadalupe is not participating in some of the school activities.  Teachers shared with the MGS that “Lupe has been withdrawn in class, and his grades are starting to decline.”  Sarah, one of Lupe’s close friends, shared that Lupe told her he had an argument with his uncle and he got kicked out of the house.  His uncle and their family were going through financial problems and felt Lupe should have been working more to help them instead of doing all of his school activities.  She was worried because Lupe says he doesn’t always have a place to sleep at night or he doesn’t always have food.  He is doing odd jobs to try to get money for the essential things he needs.  He feels embarrassed to tell anyone or to ask for help.
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	Group 5 Case Scenario: Guadalupe moved to Kennewick with his uncle and aunt, last year.  Teachers and students like Guadalupe.  He is funny, involved in school activities, and is a really good soccer player.  Guadalupe started his senior year and there is a change in his personality and attitude.  Guadalupe seems to be depressed, comes to school sometimes wearing the same clothes, or looking unkept.  
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	Group 6 Case Scenario: Mr. Canales is an MGS.  He recently was speaking with Mr. Wilson, his FPD, about the fall conferences that are approaching.  He asked for clarification of his role at the conferences.  Should he meet with students on his caseload, be present to establish relationships with families, share about services, etc?  

Mr. Wilson suggested that Mr. Canales volunteer to translate.  He thought it would be a great idea, because they are always struggling to get interpreters.  Mr. Canales remembered at his orientation that it was mentioned that general interpretation is supplanting.  When he shares with Mr. Wilson, he blows it off and says “It’s different in our school.  Translating is not supplanting, because we don’t have enough staff to translate…so if you translate you are doing “above and beyond” what our school district offers.”  

Mr. Canales wants to do his role as an MGS but also wants to stay within federal guidelines.  He doesn’t know how to get more information, or what to do if he finds that Mr. Wilson is still incorrect.

	Group 6 Case Scenario: Mr. Canales is an MGS.  He recently was speaking with Mr. Wilson, his FPD, about the fall conferences that are approaching.  He asked for clarification of his role at the conferences.  Should he meet with students on his caseload, be present to establish relationships with families, share about services, etc?  

Mr. Wilson suggested that Mr. Canales volunteer to translate.  He thought it would be a great idea, because they are always struggling to get interpreters.  Mr. Canales remembered at his orientation that it was mentioned that general interpretation is supplanting.  When he shares with Mr. Wilson, he blows it off and says “It’s different in our school.  Translating is not supplanting, because we don’t have enough staff to translate…so if you translate you are doing “above and beyond” what our school district offers.”  

Mr. Canales wants to do his role as an MGS but also wants to stay within federal guidelines.  He doesn’t know how to get more information, or what to do if he finds that Mr. Wilson is still incorrect.

	Group 6 Case Scenario: Mr. Canales is an MGS.  He recently was speaking with Mr. Wilson, his FPD, about the fall conferences that are approaching.  He asked for clarification of his role at the conferences.  Should he meet with students on his caseload, be present to establish relationships with families, share about services, etc?  

Mr. Wilson suggested that Mr. Canales volunteer to translate.  He thought it would be a great idea, because they are always struggling to get interpreters.  Mr. Canales remembered at his orientation that it was mentioned that general interpretation is supplanting.  When he shares with Mr. Wilson, he blows it off and says “It’s different in our school.  Translating is not supplanting, because we don’t have enough staff to translate…so if you translate you are doing “above and beyond” what our school district offers.”  

Mr. Canales wants to do his role as an MGS but also wants to stay within federal guidelines.  He doesn’t know how to get more information, or what to do if he finds that Mr. Wilson is still incorrect.

	Group 6 Case Scenario: Mr. Canales is an MGS.  He recently was speaking with Mr. Wilson, his FPD, about the fall conferences that are approaching.  He asked for clarification of his role at the conferences.  Should he meet with students on his caseload, be present to establish relationships with families, share about services, etc?  

Mr. Wilson suggested that Mr. Canales volunteer to translate.  He thought it would be a great idea, because they are always struggling to get interpreters.  Mr. Canales remembered at his orientation that it was mentioned that general interpretation is supplanting.  When he shares with Mr. Wilson, he blows it off and says “It’s different in our school.  Translating is not supplanting, because we don’t have enough staff to translate…so if you translate you are doing “above and beyond” what our school district offers.”  

Mr. Canales wants to do his role as an MGS but also wants to stay within federal guidelines.  He doesn’t know how to get more information, or what to do if he finds that Mr. Wilson is still incorrect.

	Group 6 Case Scenario: Mr. Canales is an MGS.  He recently was speaking with Mr. Wilson, his FPD, about the fall conferences that are approaching.  He asked for clarification of his role at the conferences.  Should he meet with students on his caseload, be present to establish relationships with families, share about services, etc?  

Mr. Wilson suggested that Mr. Canales volunteer to translate.  He thought it would be a great idea, because they are always struggling to get interpreters.  Mr. Canales remembered at his orientation that it was mentioned that general interpretation is supplanting.  When he shares with Mr. Wilson, he blows it off and says “It’s different in our school.  Translating is not supplanting, because we don’t have enough staff to translate…so if you translate you are doing “above and beyond” what our school district offers.”  

Mr. Canales wants to do his role as an MGS but also wants to stay within federal guidelines.  He doesn’t know how to get more information, or what to do if he finds that Mr. Wilson is still incorrect.

	Group 6 Case Scenario: Mr. Canales is an MGS.  He recently was speaking with Mr. Wilson, his FPD, about the fall conferences that are approaching.  He asked for clarification of his role at the conferences.  Should he meet with students on his caseload, be present to establish relationships with families, share about services, etc?  

Mr. Wilson suggested that Mr. Canales volunteer to translate.  He thought it would be a great idea, because they are always struggling to get interpreters.  Mr. Canales remembered at his orientation that it was mentioned that general interpretation is supplanting.  When he shares with Mr. Wilson, he blows it off and says “It’s different in our school.  Translating is not supplanting, because we don’t have enough staff to translate…so if you translate you are doing “above and beyond” what our school district offers.”  

Mr. Canales wants to do his role as an MGS but also wants to stay within federal guidelines.  He doesn’t know how to get more information, or what to do if he finds that Mr. Wilson is still incorrect.

	Group 6 Case Scenario: Mr. Canales is an MGS.  He recently was speaking with Mr. Wilson, his FPD, about the fall conferences that are approaching.  He asked for clarification of his role at the conferences.  Should he meet with students on his caseload, be present to establish relationships with families, share about services, etc?  

Mr. Wilson suggested that Mr. Canales volunteer to translate.  He thought it would be a great idea, because they are always struggling to get interpreters.  Mr. Canales remembered at his orientation that it was mentioned that general interpretation is supplanting.  When he shares with Mr. Wilson, he blows it off and says “It’s different in our school.  Translating is not supplanting, because we don’t have enough staff to translate…so if you translate you are doing “above and beyond” what our school district offers.”  

Mr. Canales wants to do his role as an MGS but also wants to stay within federal guidelines.  He doesn’t know how to get more information, or what to do if he finds that Mr. Wilson is still incorrect.

	Group 6 Case Scenario: Mr. Canales is an MGS.  He recently was speaking with Mr. Wilson, his FPD, about the fall conferences that are approaching.  He asked for clarification of his role at the conferences.  Should he meet with students on his caseload, be present to establish relationships with families, share about services, etc?  

Mr. Wilson suggested that Mr. Canales volunteer to translate.  He thought it would be a great idea, because they are always struggling to get interpreters.  Mr. Canales remembered at his orientation that it was mentioned that general interpretation is supplanting.  When he shares with Mr. Wilson, he blows it off and says “It’s different in our school.  Translating is not supplanting, because we don’t have enough staff to translate…so if you translate you are doing “above and beyond” what our school district offers.”  

Mr. Canales wants to do his role as an MGS but also wants to stay within federal guidelines.  He doesn’t know how to get more information, or what to do if he finds that Mr. Wilson is still incorrect.

	Group 6 Case Scenario: Mr. Canales is an MGS.  He recently was speaking with Mr. Wilson, his FPD, about the fall conferences that are approaching.  He asked for clarification of his role at the conferences.  Should he meet with students on his caseload, be present to establish relationships with families, share about services, etc?  

Mr. Wilson suggested that Mr. Canales volunteer to translate.  He thought it would be a great idea, because they are always struggling to get interpreters.  Mr. Canales remembered at his orientation that it was mentioned that general interpretation is supplanting.  When he shares with Mr. Wilson, he blows it off and says “It’s different in our school.  Translating is not supplanting, because we don’t have enough staff to translate…so if you translate you are doing “above and beyond” what our school district offers.”  

Mr. Canales wants to do his role as an MGS but also wants to stay within federal guidelines.  He doesn’t know how to get more information, or what to do if he finds that Mr. Wilson is still incorrect.

	Group 6 Case Scenario: Mr. Canales is an MGS.  He recently was speaking with Mr. Wilson, his FPD, about the fall conferences that are approaching.  He asked for clarification of his role at the conferences.  Should he meet with students on his caseload, be present to establish relationships with families, share about services, etc?  

Mr. Wilson suggested that Mr. Canales volunteer to translate.  He thought it would be a great idea, because they are always struggling to get interpreters.  Mr. Canales remembered at his orientation that it was mentioned that general interpretation is supplanting.  When he shares with Mr. Wilson, he blows it off and says “It’s different in our school.  Translating is not supplanting, because we don’t have enough staff to translate…so if you translate you are doing “above and beyond” what our school district offers.”  

Mr. Canales wants to do his role as an MGS but also wants to stay within federal guidelines.  He doesn’t know how to get more information, or what to do if he finds that Mr. Wilson is still incorrect.

	Group 6 Case Scenario: Mr. Canales is an MGS.  He recently was speaking with Mr. Wilson, his FPD, about the fall conferences that are approaching.  He asked for clarification of his role at the conferences.  Should he meet with students on his caseload, be present to establish relationships with families, share about services, etc?  

Mr. Wilson suggested that Mr. Canales volunteer to translate.  He thought it would be a great idea, because they are always struggling to get interpreters.  Mr. Canales remembered at his orientation that it was mentioned that general interpretation is supplanting.  When he shares with Mr. Wilson, he blows it off and says “It’s different in our school.  Translating is not supplanting, because we don’t have enough staff to translate…so if you translate you are doing “above and beyond” what our school district offers.”  

Mr. Canales wants to do his role as an MGS but also wants to stay within federal guidelines.  He doesn’t know how to get more information, or what to do if he finds that Mr. Wilson is still incorrect.

	Group 6 Case Scenario: Mr. Canales is an MGS.  He recently was speaking with Mr. Wilson, his FPD, about the fall conferences that are approaching.  He asked for clarification of his role at the conferences.  Should he meet with students on his caseload, be present to establish relationships with families, share about services, etc?  

Mr. Wilson suggested that Mr. Canales volunteer to translate.  He thought it would be a great idea, because they are always struggling to get interpreters.  Mr. Canales remembered at his orientation that it was mentioned that general interpretation is supplanting.  When he shares with Mr. Wilson, he blows it off and says “It’s different in our school.  Translating is not supplanting, because we don’t have enough staff to translate…so if you translate you are doing “above and beyond” what our school district offers.”  

Mr. Canales wants to do his role as an MGS but also wants to stay within federal guidelines.  He doesn’t know how to get more information, or what to do if he finds that Mr. Wilson is still incorrect.



