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Good Morning!



We gather on the traditional lands of the the Samish Indian Nation; 

we honor their historical and ongoing care for lands and 

community by working together in the service of our regional 

school communities.



Land Acknowledgement  
https://www.washingtontribes.org/tribes-map

NWESD stands on the ancestral 

homelands of the Coast Salish Peoples, 

who have lived in the Salish Sea basin 

since time immemorial.  I join you from 

the Swinomish Tribal Community.  Please 

take a moment to express respect for our 

indigenous neighbors -- for their enduring 

care and protection of our shared lands, 

for a culture of strength, family and 

community.

 For generations, Indigenous communities across the 

Americas have demonstrated resilience and 

resistance in the face of violent efforts to separate 

them from their land, culture, and each other. 

https://www.washingtontribes.org/tribes-map
https://www.washingtontribes.org/tribes-map
https://www.washingtontribes.org/tribes-map
https://vimeo.com/141560638#t=0m42s


Welcome 

★ Please share your name
★ Closest City or Town

What is one thing you would like us to 
know about you?



Outcomes
• This session is intended to provide an overview of IDEA (Individuals 

with Disabilities Education Act) and its application to the eligibility 
process including:

– The connection of Multi-Tiered Systems of Support (MTSS) to the 
eligibility process;

– Regulations and codes; 

– Steps in the referral process; 

– Disability category characteristics and resources;

– Assessment tools and data collection methods; and,

– Determinations, decision making, and using the evaluations to design 
the Individualized Education Program (IEP).

• Apply your understanding to case scenarios and case law.



Agenda 

9:00-10:00 History of Disability and IDEA 

  Connections to MTSS 

10:15-10:30 Break

10:30-12:00 Child Find and  

    Referral Process

  Initiating the Evaluation/Re-eval

 12:00 - 1:00 Lunch

1:00-2:15 Reporting and Data Collection

  Disability Categories

2:15 - 2:30  Break

2:15-3:20 Disabilitiy Categories 

  Procedural Safeguards

3:45-4:00 Closing & Questions



Reflect and Discuss

Share with an Elbow Partner:

• Your Name
• Your Role
• Your District or Program

● What reason did you have for 
signing up for this session today?

● What is your favorite part of your 
work that you find the most 
rewarding?

🔔3 MINUTE TIMER  Gentle Alarm [Ultra HD 4K]

Beautiful numbers silently count down to 0:00, then alert you with a gentle bell. [Ultra HD 4K]

http://www.youtube.com/watch?v=yuBQ6cq6clo


History of Disability





Why Disability History & Awareness?

• Law:  WA state RCW 28A.230.158 

• Human experience

• Student Benefits:

• Deepening student learning

• Positive student outcomes:

• Protects vulnerable students from bullying

• Promotes inclusivity among the student 
body

• Builds empathy and emotional intelligence

• Helps students understand differences in a 
positive manner

Sources:  Priya Lalvani, "'We are not aliens': Exploring the Meaning of Disability and the Nature of Belongingness in a Fourth Grade Classroom.," 

Disability Studies Quarterly, Vol. 35 No. 4 (2015), https://dsq-sds.org/index.php/dsq/article/view/4963/4107 ; Baylor University, "How to Teach 
Children About Disabilities and Inclusion," Online Graduate Programs, Master's in Social Work, https://onlinegrad.baylor.edu/resources/teaching-

children-disabilities-inclusion/ ; Nicole Homerin, "The Importance of Teaching Disability History," Medium (May 2022), 

https://medium.com/inspired-ideas-prek-12/the-importance-of-teaching-disability-history-4c6a2b1a7f52

https://app.leg.wa.gov/rcw/default.aspx?cite=28A.230.158#:~:text=Annually%2C%20during%20the%20month%20of,history%20and%20people%20with%20disabilities.
http://app.leg.wa.gov/RCW/default.aspx?cite=28A.230.158
https://dsq-sds.org/index.php/dsq/article/view/4963/4107


Washington State 

• 1 in 4 adults in Washington 
have a disability (CDC)

• 143,000 students receive 
special education and 
related services (OSPI)

Image from CDC; Map from University of Montana (2019); for more data visit State Snapshot 
of Specific Learning Disabilities 

https://www.cdc.gov/ncbddd/disabilityandhealth/impacts/washington.html
https://www.umt.edu/rural-disability-research/focus-areas/disability_maps/state-maps/washington.php
https://ncld.org/wp-content/uploads/2023/06/Snapshot-SoLD-06102023-web_wa.pdf
https://ncld.org/wp-content/uploads/2023/06/Snapshot-SoLD-06102023-web_wa.pdf


Disability and Civil Rights

Section 504

• Part of the Rehabilitation Act of 1973:
• "[n]o otherwise qualified handicapped individual in the United 

States . . . shall, solely by reason of his handicap, be excluded 
from participation in, be denied the benefits of, or be 
subjected to discrimination under any program or activity 
receiving Federal financial assistance."

• Anti-discrimination mandate for K-12 public 
schools

• Stepping stone to the ADA (1990)

Navigating Section 504 PD Enroller #181581& #181590



The Americans with 
Disabilities Act (ADA)

• Became law in 1990

• Mandates accessibility in public places

• Meant to be comprehensive

• Prohibits discrimination in all areas of public life 
(jobs, schools, transportation)

• Limits:  
o uneven compliance

o reliance on litigation

Image: "I love the ADA," button, 1990s. https://americanhistory.si.edu/blog/celebrating-25-years-americans-disabilities-act 



The Individuals with Disabilities 
Education Act(IDEA)

• Became law in 1990

• Requires Free Appropriate Public Education 
(FAPE)

• Protects the right of children with disabilities 
and their families

• Reauthorized in 2004 

• Endrew F vs. Douglas County:  
o Must offer IEP that will allow child to made reasonably 

calculated progress

Image: Disabled person on bicycle



Disability Rights Timeline

Activity:  Review the Washington State Disability 
timeline from WAPAVE.org and consider:

• What is new learning?
• What surprised you? 
• What did not surprise you?

Source:  https://wapave.org/wp-content/uploads/2022/10/Disability-Rights-Timeline.pdf

🔔3 MINUTE TIMER  Gentle Alarm [Ultra HD 4K]

Beautiful numbers silently count down to 0:00, then alert you with a gentle bell. [Ultra HD 4K]

https://wapave.org/wp-content/uploads/2022/10/Disability-Rights-Timeline.pdf
http://www.youtube.com/watch?v=yuBQ6cq6clo


Judy Heumann on Section 504 and Disability Rights 

Film Study: Crip Camp PD Enroller #173109



Judy Heumann on Section 504 and Disability Rights 

Video Source: PBS 

A Brief But Spectacular take on the disability rights movement

Since childhood, Judy Heumann has faced ableism — institutionally, socially, and personally. New York’s public school system prevented her from enrolling, and she was often bullied or excluded by her own peers. After a lifetime of activism, she is finally seeing a shift in how people with disabilities are viewed and treated.  She gives us her Brief But Spectacular on the disability rights movement.

Stream your PBS favorites with the PBS app: https://to.pbs.org/2Jb8twG
Find more from PBS NewsHour at https://www.pbs.org/newshour
Subscribe to our YouTube channel: https://bit.ly/2HfsCD6

Follow us:
Facebook: http://www.pbs.org/newshour
Twitter: http://www.twitter.com/newshour
Instagram: http://www.instagram.com/newshour

Subscribe:
PBS NewsHour podcasts: https://www.pbs.org/newshour/podcasts
Newsletters: https://www.pbs.org/newshour/subscribe

https://www.youtube.com/watch?v=2PnUza4FPz8&t=239s
http://www.youtube.com/watch?v=2PnUza4FPz8


Disability Categories

Extra Resource: Centers for Disease Control and Prevention 
(CDC) Infographic "Disability Impacts Us All" (2024)

https://www.cdc.gov/disability-and-health/articles-documents/disability-impacts-all-of-us-infographic.html?CDC_AAref_Val=https://www.cdc.gov/ncbddd/disabilityandhealth/infographic-disability-impacts-all.html


Disability Overview

Data from CDC 

https://www.cdc.gov/ncbddd/disabilityandhealth/impacts/washington.html


Data from IEL 

https://iel.org/


Disability Overview

• 32.4% of U.S. students 
with a disability have a 
"Specific Learning 
Disability"
o SLD is a brain-based 

disorder that affects 
an individual’s ability 
to read, write, and 
do math (e.g., 
dyslexia, dysgraphia, 
and dyscalculia)

Data from Pew Research and CDC.

https://www.pewresearch.org/short-reads/2023/07/24/what-federal-education-data-shows-about-students-with-disabilities-in-the-us/
https://www.cdc.gov/ncbddd/disabilityandhealth/impacts/washington.html


Accessibility in the 
Classroom

Section 508 (1998): 
• Requires federal agencies to make 

electronic content accessible

Suggested Reading:

• Mark Lieberman,“10 Tips for Making Digital 
Materials More Accessible to Students with 
Disabilities” Education Week (June 28, 2022).

https://www.edweek.org/technology/10-tips-for-making-digital-materials-more-accessible-to-students-with-disabilities/2022/06
https://www.edweek.org/technology/10-tips-for-making-digital-materials-more-accessible-to-students-with-disabilities/2022/06
https://www.edweek.org/technology/10-tips-for-making-digital-materials-more-accessible-to-students-with-disabilities/2022/06


ADA Strategies and 
Resources

Resources:

1. WA State Education Ombuds "One out of 
FIve:  Disability History and Pride Project"

2. Library of Congress, "Free to Use and 
Reuse:  Disability Awareness"

3. Junior Scholastic Lesson Plan, "The Fight for 
Disability Rights"

4. Disability Rights Washington, "Portrait of a 
Whole Person"

5. Rooted in Rights, "Storytellers" Video 
Collection (bottom of the page)

https://www.oeo.wa.gov/en/education-issues/one-out-five-disability-history-and-pride-project
https://www.oeo.wa.gov/en/education-issues/one-out-five-disability-history-and-pride-project
https://www.oeo.wa.gov/en/education-issues/one-out-five-disability-history-and-pride-project
https://www.loc.gov/free-to-use/disability-awareness/
https://www.loc.gov/free-to-use/disability-awareness/
https://www.loc.gov/free-to-use/disability-awareness/
https://junior.scholastic.com/pages/promotion/031521/the-fight-for-disability-rights/lesson-plan.html
https://junior.scholastic.com/pages/promotion/031521/the-fight-for-disability-rights/lesson-plan.html
https://disabilityrightswa.org/publications/portrait-of-the-whole-person/
https://disabilityrightswa.org/publications/portrait-of-the-whole-person/
https://rootedinrights.org/stories/storytellers/
https://rootedinrights.org/stories/storytellers/


Additional Resources

1. Explore Access, "Tools for Promoting Disability 
Access and Inclusion"

2. ALA Carnegie-Whitney Grant Project, "Disability 
Resource Guide"

3. National Library Service, "Supporting Students 
with Dyslexia"

4. University of Washington DO-IT (Disabilities, 
Opportunities, Internetworking, and 
Technology)

5. Washington Assistive Technology Program

6. Washington Talking Book & Braille Library

https://exploreaccess.org/updates/explore-access-update-september-2018/
https://exploreaccess.org/updates/explore-access-update-september-2018/
https://guides.library.illinois.edu/alacwgdisabilitytoc
https://guides.library.illinois.edu/alacwgdisabilitytoc
https://blogs.loc.gov/teachers/2022/10/supporting-students-with-dyslexia-free-resources-from-the-national-library-service-for-the-blind-and-print-disabled/https:/blogs.loc.gov/teachers/2022/10/supporting-students-with-dyslexia-free-resources-from-the-national-library-service-for-the-blind-and-print-disabled/https:/blogs.loc.gov/teachers/2022/10/supporting-students-with-dyslexia-free-resources-from-the-national-library-service-for-the-blind-and-print-disabled/https:/blogs.loc.gov/teachers/2022/10/supporting-students-with-dyslexia-free-resources-from-the-national-library-service-for-the-blind-and-print-disabled/https:/blogs.loc.gov/teachers/2022/10/supporting-students-with-dyslexia-free-resources-from-the-national-library-service-for-the-blind-and-print-disabled/https:/blogs.loc.gov/teachers/2022/10/supporting-students-with-dyslexia-free-resources-from-the-national-library-service-for-the-blind-and-print-disabled/
https://blogs.loc.gov/teachers/2022/10/supporting-students-with-dyslexia-free-resources-from-the-national-library-service-for-the-blind-and-print-disabled/https:/blogs.loc.gov/teachers/2022/10/supporting-students-with-dyslexia-free-resources-from-the-national-library-service-for-the-blind-and-print-disabled/https:/blogs.loc.gov/teachers/2022/10/supporting-students-with-dyslexia-free-resources-from-the-national-library-service-for-the-blind-and-print-disabled/https:/blogs.loc.gov/teachers/2022/10/supporting-students-with-dyslexia-free-resources-from-the-national-library-service-for-the-blind-and-print-disabled/https:/blogs.loc.gov/teachers/2022/10/supporting-students-with-dyslexia-free-resources-from-the-national-library-service-for-the-blind-and-print-disabled/https:/blogs.loc.gov/teachers/2022/10/supporting-students-with-dyslexia-free-resources-from-the-national-library-service-for-the-blind-and-print-disabled/
https://www.washington.edu/doit/working-together-people-disabilities-and-computer-technology
https://www.washington.edu/doit/working-together-people-disabilities-and-computer-technology
https://www.washington.edu/doit/working-together-people-disabilities-and-computer-technology
https://www.washington.edu/doit/working-together-people-disabilities-and-computer-technology
https://www.washington.edu/doit/working-together-people-disabilities-and-computer-technology
https://watap.org/
https://watap.org/
https://www.sno-isle.org/blogs/post/washington-talking-book-braille-library/
https://www.sno-isle.org/blogs/post/washington-talking-book-braille-library/


Disability Categories 



Disability Categories 



Disability Overview

Data from CDC 

• Figure 1 shows that in the 2020-
21 school year, White students 
were overrepresented in the 
receipt of services under 
Section 504. White students 
represented 46% of total 
student enrollment, but 60% of 
students with disabilities served 
only under Section 504. 

• Black students were 
overrepresented in the receipt 
of services under IDEA. Black 
students represented 15% of 
total student enrollment, but 
17% of students with disabilities 
who received services under 
IDEA.

https://www.cdc.gov/ncbddd/disabilityandhealth/impacts/washington.html




Brain Break

Box Breathing – 1 minute in length

This breathing exercise can be called box breathing, battle breathing, bomb breathing, or can exist by a few other names. It's a very simple breathing exercise that people that can be used by those who disengage bombs. They use this technique to manage their stress at a level where they are able to make decisions, and function optimally under extreme levels of stress. 

This is a great technique to control those ruminating thoughts while attempting to fall asleep. The practice is pretty simple: Breathe in for the count of four, hold your breath for the count of four, breathe out for the count of four, hold for the count of four, and repeat. 

Read more on why your breath is so important: https://www.consciousworks.com/the-habitual/just-breathe-for-your-brain

Or join our newsletter for more tips on how to control stress: 
https://consciousworks.com/sign-up/

http://www.youtube.com/watch?v=n6RbW2LtdFs


Connections Between MTSS and 
Evaluation and Eligibility



The Why
A snowy road

https://www.youtube.com/watch?v=WJMBwBUP5CQ


Intervention 

Evaluation Process

Eligibility Process

Termination 
of IDEA 

Eligibility

Seven Essential Concepts 

of Procedural Safeguards

Child Find

🔔3 MINUTE TIMER  Gentle Alarm [Ultra HD 4K]

Beautiful numbers silently count down to 0:00, then alert you with a gentle bell. [Ultra HD 4K]

http://www.youtube.com/watch?v=yuBQ6cq6clo


MTSS



Intervention/504/IDEA 



What if Our Model Looked More Like This? 



https://ospi.k12.wa.us/student-success/support-programs/multi-

tiered-system-supports-mtss/mtss-components-and-resources

Enacting the Washington MTSS Model: 
Principles and Practices Tool 

https://ospi.k12.wa.us/student-success/support-programs/multi-tiered-system-supports-mtss/mtss-components-and-resources
https://ospi.k12.wa.us/student-success/support-programs/multi-tiered-system-supports-mtss/mtss-components-and-resources
https://ospi.k12.wa.us/student-success/support-programs/multi-tiered-system-supports-mtss/mtss-components-and-resources
https://ospi.k12.wa.us/student-success/support-programs/multi-tiered-system-supports-mtss/mtss-components-and-resources
https://ospi.k12.wa.us/student-success/support-programs/multi-tiered-system-supports-mtss/mtss-components-and-resources
https://ospi.k12.wa.us/student-success/support-programs/multi-tiered-system-supports-mtss/mtss-components-and-resources
https://ospi.k12.wa.us/student-success/support-programs/multi-tiered-system-supports-mtss/mtss-components-and-resources
https://ospi.k12.wa.us/student-success/support-programs/multi-tiered-system-supports-mtss/mtss-components-and-resources
https://ospi.k12.wa.us/student-success/support-programs/multi-tiered-system-supports-mtss/mtss-components-and-resources
https://ospi.k12.wa.us/student-success/support-programs/multi-tiered-system-supports-mtss/mtss-components-and-resources
https://ospi.k12.wa.us/student-success/support-programs/multi-tiered-system-supports-mtss/mtss-components-and-resources
https://ospi.k12.wa.us/student-success/support-programs/multi-tiered-system-supports-mtss/mtss-components-and-resources
https://ospi.k12.wa.us/student-success/support-programs/multi-tiered-system-supports-mtss/mtss-components-and-resources
https://ospi.k12.wa.us/student-success/support-programs/multi-tiered-system-supports-mtss/mtss-components-and-resources
https://ospi.k12.wa.us/student-success/support-programs/multi-tiered-system-supports-mtss/mtss-components-and-resources
https://ospi.k12.wa.us/student-success/support-programs/multi-tiered-system-supports-mtss/mtss-components-and-resources
https://ospi.k12.wa.us/student-success/support-programs/multi-tiered-system-supports-mtss/mtss-components-and-resources
https://ospi.k12.wa.us/student-success/support-programs/multi-tiered-system-supports-mtss/mtss-components-and-resources
https://ospi.k12.wa.us/student-success/support-programs/multi-tiered-system-supports-mtss/mtss-components-and-resources
https://ippdemosites.org/wp-content/uploads/2023/10/IPP-Demo-Sites-Principles-and-Practices-FILLABLE-PDF-9.23-.pdf


Flexible Uses of the Tool



> The P&P tool adopts an appreciative lens to guide teams to 

celebrate existing school strengths 

> This P&P tool supports ongoing reflection and action-

planning throughout continuous cycles of analyzing, 

disrupting, and restructuring social processes that produce 

inequity (Siuty, 2019)

> There is no wrong way to use this tool. We offer it to identify 

and frame principles and supporting practices for individuals 

and groups to guide their own inclusive journeys

P&P Tool Takeaways



P & P Tool Summary Matrix

🔔10 MINUTE TIMER  Gentle Alarm [Ultra HD 4K]

Beautiful numbers silently count down to 00:00, then alert you with a gentle bell. [Ultra HD 4K]

http://www.youtube.com/watch?v=9tRvMpZFhs4


Triad Time 

1. Engage in a discussion with your triad regarding the 

Principles and Practices tool. 

2. Each person will take 2 minutes to share their 

thoughts, plans and questions. 

3. The other two teammates will share responses, 

questions, and ideas for one minute 

4. Repeat

Questions to guide your discussions: 

● What strengths did you identify? 

● What priority areas did your identify? 

● What action(s) will you take? 

● What questions do you have? 

🔔9 MINUTE TIMER  Gentle Alarm [Full HD]

Beautiful numbers silently count down to 00:00, then alert you with a gentle bell. [Full HD]

http://www.youtube.com/watch?v=pY20Pk_5hS0


UDL and Learner Centered

https://udlguidelines.cast.org/action-expression/strategy-development/exclusionary-practices/


Disproportionality

Data from OSPI 

● IDEA 2004 includes language on Significant 
Disproportionality (34 CFR 300.646). This term refers to 
significantly discrepant data, by race and ethnicity, in 
any of the following areas - identification, placement, 
or discipline. 

● Once a district receives a determination of 
significantly disproportionate, it is required to use 15 
percent of Part B funds for Coordinated Early 
Intervening Services (CEIS) for those children, 
particularly, but not exclusively, in those groups that 
were significantly over-identified.

https://ospi.k12.wa.us/student-success/special-education/program-improvement/technical-assistance/disproportionality
https://ospi.k12.wa.us/student-success/special-education/program-improvement/significant-disproportionality
https://ospi.k12.wa.us/student-success/special-education/program-improvement/significant-disproportionality


Coordinated Early Intervening Services (CEIS)



Tiered System of Supports

MTSS and PBIS

Whole-school, data-driven, 

prevention-based framework 

for improving learning 

outcomes for all students 

through layered continuum of 

evidence-based practices & 

systems. 



Additional Resources on 
Disproportionality

1. OSEP, "Hand In Hand for OSEP Fast Facts: Race 
and Ethnicity of Children with Disabilities Served 
under IDEA Part B - Individuals with Disabilities 
Education Act"

2. OSPI, "Self-Study and System Analysis”

3. Center on PBIS, "Center on PBIS | Resource: 
Effects of PBIS on Attendance and Behavior 
Outcomes: The Impact of the Missouri 
Schoolwide Positive Behavior Support (SW-PBS) 
Initiative"

4. OSPI,  “Preventing Disproportionality by 
Strengthening District Policies and Procedures - 
An Assessment and Strategic Planning Process

https://sites.ed.gov/idea/hand-in-hand-for-osep-fast-facts-race-and-ethnicity-of-children-with-disabilities-served-under-idea-part-b/
https://sites.ed.gov/idea/hand-in-hand-for-osep-fast-facts-race-and-ethnicity-of-children-with-disabilities-served-under-idea-part-b/
https://sites.ed.gov/idea/hand-in-hand-for-osep-fast-facts-race-and-ethnicity-of-children-with-disabilities-served-under-idea-part-b/
https://sites.ed.gov/idea/hand-in-hand-for-osep-fast-facts-race-and-ethnicity-of-children-with-disabilities-served-under-idea-part-b/
https://sites.ed.gov/idea/hand-in-hand-for-osep-fast-facts-race-and-ethnicity-of-children-with-disabilities-served-under-idea-part-b/
https://sites.ed.gov/idea/hand-in-hand-for-osep-fast-facts-race-and-ethnicity-of-children-with-disabilities-served-under-idea-part-b/
https://ospi.k12.wa.us/student-success/special-education/program-improvement/self-study-and-system-analysis
https://ospi.k12.wa.us/student-success/special-education/program-improvement/self-study-and-system-analysis
https://ospi.k12.wa.us/student-success/special-education/program-improvement/self-study-and-system-analysis
https://www.pbis.org/resource/effects-of-pbis-on-attendance-and-behavior-outcomes
https://www.pbis.org/resource/effects-of-pbis-on-attendance-and-behavior-outcomes
https://www.pbis.org/resource/effects-of-pbis-on-attendance-and-behavior-outcomes
https://www.pbis.org/resource/effects-of-pbis-on-attendance-and-behavior-outcomes
https://www.pbis.org/resource/effects-of-pbis-on-attendance-and-behavior-outcomes
https://www.pbis.org/resource/effects-of-pbis-on-attendance-and-behavior-outcomes
https://www.pbis.org/resource/effects-of-pbis-on-attendance-and-behavior-outcomes
https://ospi.k12.wa.us/sites/default/files/2023-08/nccrestrubric.pdf
https://ospi.k12.wa.us/sites/default/files/2023-08/nccrestrubric.pdf
https://ospi.k12.wa.us/sites/default/files/2023-08/nccrestrubric.pdf
https://ospi.k12.wa.us/sites/default/files/2023-08/nccrestrubric.pdf


Break

https://www.youtube.com/watch?v=g3fvUJuAngE


Targeted Tier II

Intensive Tier   III

Universal Tier I

Behavioral 

Health
Academics

Social

Emotional

Team-Driven 

Leadership

Continuum of 

Supports

Family, Student, 

Community 

Engagement

Data-Based 

Decision-Making

Evidence-Based 

Practices

Integrated 

Multi-Tiered 

System of 

Supports

https://docs.google.com/presentation/d/1Dla2ju5kku5b9K-qR3yQHg3cR6pR4lBvV7Wz880TQOs/edit?usp=sharing
https://docs.google.com/presentation/d/1Dla2ju5kku5b9K-qR3yQHg3cR6pR4lBvV7Wz880TQOs/edit?usp=sharing
https://docs.google.com/presentation/d/1H2cGCiqNwF0fl-tzYo6rJsK87LFilquXeHA_n959N4k/edit?usp=sharing
https://docs.google.com/presentation/d/1sJyRAc6JGVf8X6KD4OMbH8Fp7czqpJ4a2BYzJR2DeiI/edit?usp=sharing
https://docs.google.com/presentation/d/1sJyRAc6JGVf8X6KD4OMbH8Fp7czqpJ4a2BYzJR2DeiI/edit?usp=sharing


Evidence 

Based



Visible Learning MetaX by John Hattie

Identified 320 factors that influence learning. The analysis 
represents more than 1,850 meta-analyses comprising more 

than 108,000 studies involving more than 300 million 
students around the world

Effect size and impact on learning:

-.65 0 .2
.4                                                                 

1.34

Negative Low Typical High



Feedback  & 
Reflection

Input & Instruction

Testing

Collaborative 
Sensemaking/
Productive Struggle 

Setting the Purpose

Classroom Culture 
& Learning Routines Executive Functioning - .62 & Effort Management - .77

Decreasing Disruptive Behavior - .82

Academic Press/High Expectations - 1.15

Success Criteria - .64

Teacher Clarity - .85

Direct Instruction - .56

Explicit Teaching Strategies - .64

Critical Thinking - .79

Classroom Discussion - .82

Constructivist Teaching - .92

Jigsaw Method - 1.2

Effects of Testing - .63

Alternative Assessment - .66

Help Seeking - .73 & Strong Classroom Cohesion - .72

Self-judgement and Reflection - .81

Feedback (Reinforcement and Cues) - .92

Self-reported Grades - .96

Impact on Learning (effect size):
.4                                                                

1.2

Piagetian Levels of Development - 1.28

Curiosity - .64

Scaffolding & Situated Learning - .52

https://www.visiblelearningmetax.com/influences/view/executive_functioning
https://www.visiblelearningmetax.com/influences/view/effort_management
https://www.visiblelearningmetax.com/influences/view/decreasing_disruptive_behavior
https://www.visiblelearningmetax.com/influences/view/academic_press
https://www.visiblelearningmetax.com/influences/view/success_criteria
https://www.visiblelearningmetax.com/influences/view/teacher_clarity
https://www.visiblelearningmetax.com/influences/view/direct_instruction
https://www.visiblelearningmetax.com/influences/view/explicit_teaching_strategies
https://www.visiblelearningmetax.com/influences/view/critical_thinking
https://www.visiblelearningmetax.com/influences/view/classroom_discussion
https://www.visiblelearningmetax.com/influences/view/constructivist_teaching
https://www.visiblelearningmetax.com/influences/view/jigsaw_method
https://www.visiblelearningmetax.com/influences/view/effects_of_testing
https://www.visiblelearningmetax.com/influences/view/alternative_assessment_methods
https://www.visiblelearningmetax.com/influences/view/help_seeking
https://www.visiblelearningmetax.com/influences/view/strong_classroom_cohesion
https://www.visiblelearningmetax.com/influences/view/self-judgement_and_reflection
https://www.visiblelearningmetax.com/influences/view/feedback_(corrective,_reinforcement_&_cues)
https://www.visiblelearningmetax.com/influences/view/self-reported_grades
https://www.visiblelearningmetax.com/influences/view/success_criteria
https://www.visiblelearningmetax.com/influences/view/scaffolding_and_situated_learning
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Testing

Collaborative 
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Setting the Purpose
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Decreasing Disruptive Behavior - .82

Academic Press/High Expectations - 1.15

Success Criteria - .64

Teacher Clarity - .85

Direct Instruction - .56

Explicit Teaching Strategies - .64

Critical Thinking - .79
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Constructivist Teaching - .92
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Effects of Testing - .63
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Impact on Learning (effect size):
.4                                                                

1.2

Piagetian Levels of Development - 1.28

Curiosity - .64

Scaffolding & Situated Learning - .52

https://www.visiblelearningmetax.com/influences/view/executive_functioning
https://www.visiblelearningmetax.com/influences/view/effort_management
https://www.visiblelearningmetax.com/influences/view/decreasing_disruptive_behavior
https://www.visiblelearningmetax.com/influences/view/academic_press
https://www.visiblelearningmetax.com/influences/view/success_criteria
https://www.visiblelearningmetax.com/influences/view/teacher_clarity
https://www.visiblelearningmetax.com/influences/view/direct_instruction
https://www.visiblelearningmetax.com/influences/view/explicit_teaching_strategies
https://www.visiblelearningmetax.com/influences/view/critical_thinking
https://www.visiblelearningmetax.com/influences/view/classroom_discussion
https://www.visiblelearningmetax.com/influences/view/constructivist_teaching
https://www.visiblelearningmetax.com/influences/view/jigsaw_method
https://www.visiblelearningmetax.com/influences/view/effects_of_testing
https://www.visiblelearningmetax.com/influences/view/alternative_assessment_methods
https://www.visiblelearningmetax.com/influences/view/help_seeking
https://www.visiblelearningmetax.com/influences/view/strong_classroom_cohesion
https://www.visiblelearningmetax.com/influences/view/self-judgement_and_reflection
https://www.visiblelearningmetax.com/influences/view/feedback_(corrective,_reinforcement_&_cues)
https://www.visiblelearningmetax.com/influences/view/self-reported_grades
https://www.visiblelearningmetax.com/influences/view/success_criteria
https://www.visiblelearningmetax.com/influences/view/scaffolding_and_situated_learning
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UDL



How People Learn

Food, Rest, 

Physical & 

Psychological 

Safety

Belonging

Make

Sense OfStrategize & 

Reflect
Take In



What Does Intervention 
Mean to You?

Boy in class

https://www.bing.com/videos/riverview/relatedvideo?q=what+is+intervention+in+mtss&&mid=D814051131C14E189264D814051131C14E189264&churl=https%3a%2f%2fwww.youtube.com%2fchannel%2fUCdksaQxXH13BMeHo09MorBg&FORM=VRDGAR


School Individual
Prereferral to Intervention

Group/Grade Level

Systems Level

• MTSS

• PBIS

• CEIS

• Restorative Practices

• PALS

• Tiers 1 and 2

Intervention Process

Individual Level

Student Specific

• RtI

• FBA/BIP

• CI/CO

• Direct Instruction 

Programs

• Crisis Response/ Reentry



• We can effectively teach all children

• Intervene early

• Use a multi-tier model of service delivery

• Use a problem-solving method to make decisions within 
a multi-tier model

• Use research-based, scientifically validated 
interventions/instruction to the extent available

• Progress monitor to inform instruction

• Use data-based decision making

• Use assessment for three different purposes (universal 
screening, diagnostics, progress monitoring.)*

The Principles of MTSS

*Adapted from NASDSE

This is a structured process, not a program.
  



Assessment in a MTSS Model

Universal
Screening

Diagnostics

Instruction & Intervention

Progress

Monitoring



Fidelity of Instruction

Fidelity of implementation is the delivery of 
instruction in the way in which it was 

designed to be delivered.

              Gresham, MacMillan, Beebe-Frankenberger, & Bocian, 2000



Fidelity of Instruction

https://nam10.safelinks.protection.outlook.com/?url=http%3A%2F%2Fwww.rtinetwork.org%2Fgetstarted%2Fevaluate%2Ftreatment-integrity-protocols&data=04%7C01%7CTraJP%40pwcs.edu%7Cef0f12f2893c4c0950be08d9505e8813%7C17b09a6d95e44d1e85e31ce0d4de7fc1%7C0%7C0%7C637629189196825217%7CUnknown%7CTWFpbGZsb3d8eyJWIjoiMC4wLjAwMDAiLCJQIjoiV2luMzIiLCJBTiI6Ik1haWwiLCJXVCI6Mn0%3D%7C1000&sdata=Zb5CK7vK4oLWbhMWSWdmKjjOz9uM5NQtwAEfNBTsMgo%3D&reserved=0


Progress Monitoring

Progress monitoring is a 
scientifically-based practice used to 
assess your child's academic 
progress and evaluate the 
effectiveness of instruction.



Origins of Curriculum-Based 
Measurements

Curriculum-Based Measurement 
(CBM) was developed in the 
late1970s by Stanley Deno and 
Phyllis Mirkin at the University of 
Minnesota through a federal 
contract to develop a reliable and 
valid measurement system for 
evaluating basic skills growth.

CBM is supported by more than 45 
years of school-based research by 
the US Department of Education.



Curriculum-Based Measurements

• Easy To Administer

• Time Efficient

• Simple To Score

• Individual, Small Group Or 
Whole Class

• Shows slow growth or no 
growth student progress

CBM Type Administration Time

Oral Reading Fluency 1 min.

Reading Comprehension 3 min.

Computation 5-10 min.*

Concepts/Application

*Amount of time varies by grade 

level

11-16 min.*



Curriculum-Based Measurements

HOW IS A FLUENCY PROBE GOING 
TO PROVE THAT A STUDENT IS 

BECOMING A BETTER READER? 

IT ONLY MEASURES FLUENCY!



Progress Monitor to Inform 

Instruction

Ask:

Is the student 

showing 

improvement in 
reading skills?

Is our current 

intervention/support 
plan working?

Do we need to 
make any changes? 
If so, what?



Let’s Think, Breakout, and Share!

How would 
using a CBM 
help support 
students who 

are making slow 
or no progress?

How is a fluency 
probe going to 

prove that a 
student is 

becoming a 
better reader?

A number with lights on it

AI-generated content may be incorrect.

https://www.youtube.com/watch?v=2z2Lg8nPb-o


Child Find



Remember This? 



Child Find Obligation

34 CFR 300.111 (a)(1) – The State must have in effect policies 

and procedures to ensure that – (i) All children with disabilities 

residing in the State, including children with disabilities who are 

homeless or are wards of the State, and children with 

disabilities attending private schools, regardless of the severity 

of their disability, and who are in need of special education 

and related services, are identified, located, and evaluated.



Child Find Obligation
WAC 392-172A-02040

Child find. (1) School districts shall conduct child find activities 

calculated to reach all students with a suspected disability for the 

purpose of locating, evaluating and identifying students who are in 

need of special education and related services, regardless of the 

severity of their disability. The child find activities shall extend to 

students residing within the school district boundaries whether or not 

they are enrolled in the public school system.



Child Find Obligation

WAC 392-172A-02040

(2) Child find activities must be calculated to reach students 

who are homeless, wards of the state, highly mobile students 

with disabilities, such as homeless and migrant students and 

students who are suspected of being a student with a disability 

and in need of special education services, even though they are 

advancing from grade to grade.



Child Find Obligation
WAC 392-172A-02040
(3) The school district shall have policies and procedures in effect that describe the methods it uses to 

conduct child find activities in accordance with subsections (1) and (2) of this section. Methods used 

may include, but are not limited to, activities such as:

(a) Providing written notification to all parents of students in the school district's jurisdiction regarding 

access to and the use of its child find system;

(b) Posting notices in school buildings, other public agency offices, medical facilities, and other public 

areas, describing the availability of child find;

(c) Offering preschool developmental screenings;

(d) Conducting local media informational campaigns;

(e) Coordinating distribution of information with other child find programs within public and private 

agencies; and

(f) Using internal district child find methods such as screening, reviewing district-wide test results, providing 

in-service education to staff, and other methods developed by the school district to identify, locate and 

evaluate students including a systematic, intervention based, process within general education for 

determining the need for a special education services referral.



Child Find Obligation

WAC 392-172A-03005 Referral and timelines for 

initial evaluations. (1) A parent of a child, a school 

district, a public agency, other persons 

knowledgeable about the child may initiate a 

request for an initial evaluation to determine if the 

student is eligible for special education



Child Find: Public Awareness
On an annual basis may communicate 

with:

• Pediatricians and medical facilities

• Parents of parentally placed private 

school students*

• Preschools

• Childcare centers

• Private and religious schools



Child Find: Identification

For parentally placed private school students 
attending schools located within the School 
district:

The school district must guarantee:

– equitable participation

– an accurate count

– activities similar to those undertaken for 
public school students



Case Law- Child Find

• K.C. v. Snohomish School District (2022) 

The court held that the school district failed to fulfill its 

child find obligations by not adequately screening and 

evaluating a student suspected of having a learning 

disability, which delayed appropriate intervention. 

Emphasized the importance of proactive screening and 

timely evaluations under Washington Administrative 

Code (WAC) and IDEA requirements.



Case Law- Child Find

• Fry v. Napoleon Community Schools, 137 S. Ct. 

743 (2017)

The Supreme Court clarified the scope of IDEA and the 

obligation of schools to serve students with disabilities, 

including those returning from hospitalization, 

emphasizing that schools must provide a FAPE (Free 

Appropriate Public Education) regardless of the setting.



Case Law- Child Find

• California Department of Education, 2019

The California Department of Education has issued guidance emphasizing the 

district's child find obligation to identify students who may have disabilities and 

are returning from residential or hospital settings, ensuring they receive timely 

evaluations and services.

• WAC 392-172A-03105 (2021 Amendment)

This Washington Administrative Code clarifies the state's responsibilities under 

IDEA, including the obligation to identify students with disabilities, even during 

disruptions like the pandemic, and to ensure proper evaluation and placement 

upon re-entry.



Case Law- Child Find

• M.R. v. Bellevue School District (2023): 

The court found that the district did not sufficiently 

document efforts to identify students with disabilities, 

violating child find obligations. This reinforces that school 

districts must maintain documentation of screening and 

referral processes to demonstrate compliance.



What is Indicator 11 and 12?

Indicator 11, often referred to as "Child Find," measures 

the percentage of children who were evaluated within 

the required timeframe after receiving parental consent 

for initial evaluation in special education.

Indicator 12, the percentage of children referred by IDEA 

Part C who are found eligible for Part B and have an IEP 

developed and implemented by their third birthday.



FERPA and HIPAA

81

Joint Guidance on the Application of HIPAA and 

FERPA to Student Health Records

https://www.hhs.gov/sites/default/files/2019-hipaa-ferpa-joint-guidance.pdf
https://www.hhs.gov/sites/default/files/2019-hipaa-ferpa-joint-guidance.pdf


Movement Break

https://www.youtube.com/watch?v=gWpBTzkjZP8


Referral Process



Referral for Evaluation

Referrals can be 

made orally or 

in writing and can 

come from any source 

or individual?



Referral for Evaluation

After receipt of the 

referral from the 

special education 

administrator or 

designee the 

school- based 

intervention team 

has 25 business 

days to meet and 

determine if the 

child should be 

referred for initial 

evaluation.



Referral from Mass Screening or 
Person Suspecting a Disability



Referral from School Team 
Suspecting a Disability



Referral for Evaluation*

* In the Process of Changing see ESHB 2557



Referral For Evaluation

89



What About Holidays/Breaks?

Letter to Reyes Office of Special Education 
Programs N/A April 11, 2012

OSEP informed a North Carolina district's special 
education director that school breaks, regardless of 
their length and impact on staff availability, don't 
stretch the applicable timeframe for conducting initial 
evaluations. OSEP noted that an initial evaluation must 
be conducted within 60 days after the district receives 
parental consent, or within the applicable state 
timeframe. 34 CFR 300.301(c)(1).



Case Law- Timely Evaluations

• Seattle School District v. Student (2022) 

Emphasized the importance of timely and comprehensive 

evaluations under the Individuals with Disabilities Education 

Act (IDEA). Courts have reinforced that schools must 

conduct evaluations within statutory timelines and ensure 

evaluations are thorough to determine eligibility for special 

education services.



Case Law- Requiring Medical 

Documentation
• L.M. v. Capistrano Unified School District (9th Cir. 

2012)

The court ruled that schools cannot impose unnecessary or 

overly burdensome requirements on parents to obtain or 

produce medical documentation unless explicitly 

authorized by IDEA or Section 504. Requiring parents to 

produce extensive medical documentation without 

statutory or regulatory support was deemed unreasonable, 

especially if it impeded access to appropriate services



ESHB 2557



Children 
parentally placed 
in private 
schools… Who 
does the 
evaluation?

Referral for Evaluation



● Administrator

● A general education 
teacher of the 
student

● Specialist(s)

● Other specialists with 
expertise in the 
area(s) of concern • Intervention team case 

manager?

• ML teacher? 

• Interpreter?

Referral for Evaluation



● Begin the 
evaluation, OR

● Require school-
based team to 
review and 
respond to the 
request, OR

● Deny the request

Make a determination

Referral for Evaluation



 
Team Review of Referral and Team Review of 

Existing Data 

Initiating the 
Evaluation/Reevaluation



• Country of Origin

• Length of US residency

• Prior formal schooling

o Attendance

o Language of instruction

o Cumulative amount of

    previous schooling

When reviewing existing 

data for EML students, 

consider:

Initiating the 

Evaluation/Reevaluation



1. Whether the student is or 

continues to be a 

student with a disability 

2. Whether the student 

needs or continues to 

need special education 

and related services

After reviewing existing data, the team identifies what 

additional data, if any, are needed to determine:

Initiating the 

Evaluation/Reevaluation



3. The team identifies what 

additional data are needed 

to determine present 

educational needs of the 

student

Initiating the 

Evaluation/Reevaluation

4. The team identifies the 

student’s present level of 

academic achievement 

and related 

developmental needs



5. The team identifies what 

additional data are 

needed to determine 

whether any additions or 

modifications to special 

education and related 

services are needed

Initiating the 

Evaluation/Reevaluation



Consent



Initiating the Evaluation/Reevaluation

Summarize the existing data that has been discussed to 
include:

• Information from parents

• Current classroom data

• Prior special education information

 Discuss the sufficiency of data to make a determination.



Case Law- Evaluations

• Doe v. State of Washington (2023):

The court held that disability evaluations must adhere to 

the Americans with Disabilities Act (ADA) and Section 504 

of the Rehabilitation Act. Evaluations that rely solely on self-

reporting without objective testing may be insufficient.



• Coordinate with 
sending LEA to 
secure all 
evaluation 
documents

Students who transfer into during the 

evaluation process:

Initiating the 

Evaluation/Reevaluation



LUNCH

We will start again at:

1:00

Clean Classroom Playlist with Snoopy

I do not own the rights to the music or animations included in this video. The sole purpose of this video is for personal usage.

https://drive.google.com/file/d/1JUeeWbfqok273ObGnf5YepSzepCx2cv3/view?usp=sharing
http://www.youtube.com/watch?v=muPxv_7CujY


Evaluation Data and Reports: The 
Eligibility Meeting



A variety of assessment 
tools may be used 
during an evaluation to 
gather information

Gathering Evaluation Data: Factors to 

Consider

Selection of Assessment Tools



Be careful of the following errors:

• Wrong student name, and identifying information

• Misspelled words

• Does not include results related to the reason for 
referral

Gathering Evaluation Data: Factors 

to Consider

DO include:

• Academic and/or behavioral implications to assist education in the 
provision of instruction

• Description of impact of language, culture, environment, previous 
education on student’s development and learning



What do we do 

when…

• Someone dissents at the eligibility 

meeting?

• The parent withdraws consent 

before/after testing has started?

• What if there are missing data at 

eligibility?

• Who is the parent?  Who signs 

consent?



What do we do 

when…

• No consent for 

evaluation?  

• No consent for 

eligibility?

• What to do with a 

private evaluation?

• The parent won't bring 

the student to the 

building for testing?

• When should we use 

the extension form?



● Administrator

● A general education 
teacher 

● Special Education 
Teacher

● Specialist(s)

● Personnel 
representing the 
disciplines providing 
assessments

Conducting the Eligibility Meeting



Conducting the Eligibility Meeting

Conduct the meeting . . .



Case Law- Parent Involvement

• Amanda J. v. Clark County School District (2014)

A comprehensive evaluation must be non-discriminatory 

and include all areas of suspected disability. Parents must 

be involved in the evaluation process and have access to 

all evaluation data. Evaluations must be conducted by 

qualified personnel and must utilize multiple sources of 

data to accurately determine eligibility. The school district's 

failure to include all relevant assessments and consider all 

areas of suspected disability violated IDEA requirements.



Case Law- Qualified Personnel

• M.M. v. Lafayette School District (2018) 

Highlighted that evaluations must be conducted by 

qualified personnel and include multiple sources of data to 

determine eligibility.



Complete Eligibility documents

For eligible students, an IEP 
must be written within 30 
calendar days.

For students not found eligible, 
refer back to intervention team, 
or consider Section 504

Conducting The 

Eligibility Meeting



Disability Categories: 
Characteristics, Impact, Research, 

and Resources



Disability Categories

Extra Resource: Centers for Disease Control and Prevention 
(CDC) Infographic "Disability Impacts Us All" (2024)

https://www.cdc.gov/disability-and-health/articles-documents/disability-impacts-all-of-us-infographic.html?CDC_AAref_Val=https://www.cdc.gov/ncbddd/disabilityandhealth/infographic-disability-impacts-all.html


Characteristics of Autism

120

1. Difficulties in social emotional reciprocity, including trouble with 

social approach, back and forth conversation, sharing interests with 

others, and expressing/understanding emotions.

2. Difficulties in nonverbal communication used for social interaction 

including abnormal eye-contact and body language and difficulty 

with understanding the use of nonverbal communication like facial 

expressions or gestures for communication.

3. Deficits in developing and maintaining relationships with other 

people (other than with caregivers), including lack of interest in others, 

difficulties responding to different social contexts, and difficulties in 

sharing imaginative play with others.



Characteristics of Autism

121

At least 2 of the following:

1. Stereotyped speech, repetitive motor movements, echolalia (repeating words or 

phrases, sometimes from television shows or from other people), and repetitive use of 

objects or abnormal phrases.

2. Rigid adherence to routines, ritualized patterns of verbal or nonverbal behaviors, and 

extreme resistance to change (such as insistence on taking the same route to school, 

eating the same food because of color or texture, repeating the same questions); the 

individual may become greatly distressed at small changes in these routines.

3. Highly restricted interests with abnormal intensity or focus, such as a strong attachment to 

unusual objects or obsessions with certain interests, such as train schedules.

4. Increased or decreased reactivity to sensory input or unusual interest in sensory aspects 

of the environment, such as not reacting to pain, strong dislike to specific sounds, 

excessive touching or smelling objects, or fascination with spinning objects.



Autism and Impact on Learning

122

Ways in which Autism may impact a student’s 

learning include:

• Difficulty with transition and/or change;

• Atypical reactions to sensory input;

• Need for motivation and supports that are 

highly visual, and;

• Issues with generalizing information. 



Autism Research

123

• About 1 in 36 children has been identified with autism spectrum disorder 

(ASD) according to estimates from CDC's Autism and Developmental 

Disabilities Monitoring (ADDM) Network. ASD is reported to occur in all 

racial, ethnic, and socioeconomic groups. 

• ASD is nearly 4 times more common among boys than among girls.

• About 1 in 6 (17%) children aged 3–17 years were diagnosed with a 

developmental disability, as reported by parents, during a study period 

of 2009–2017. These included autism, attention-deficit/hyperactivity 

disorder, blindness, and cerebral palsy, among others.

Source: CDC



Autism and Mental Health

• Overlap in symptoms make diagnosis difficult

• Anxiety, ADHD, OCD, Depression, ODD

• Estimated 79% of persons with ASD experience a 

mental health problem at some point in their lives



Transportation  SB 229

• Requires the Board of Education to establish a training 
program for school board employees who assist in the 
transportation of students on school buses, including 
individuals employed to operate school buses and 
school bus aides, on autism spectrum disorders, 
including the characteristics of autism spectrum 
disorders, strategies for interacting with students with 
autism spectrum disorders, and collaboration with 
other employees who assist in the transportation of 
students on school buses. 

• The bill requires each school board employee who 
assists in the transportation of students with autism 
spectrum disorders on school buses to participate in 
such training program.



Training:
https://vcuautismcenter.org/te/tr
ansportation.cfm
 

🔔5 MINUTE TIMER  Gentle Alarm [Ultra HD 4K]

Beautiful numbers silently count down to 00:00, then alert you with a gentle bell. [Ultra HD 4K]

http://www.youtube.com/watch?v=2z2Lg8nPb-o


Stretch break!
A cartoon of a child dancing

Description automatically generated

The Science Behind Brain Breaks

Https://www.edutopia.org/article/research-tested-benefits-

breaks

https://journals.sagepub.com/doi/abs/10.1177/17456916124

47308

https://www.tandfonline.com/doi/full/10.1080/07303084.202

4.2308253#abstract

Examples

https://www.youtube.com/watch?v=dnwHDN6Dw7Q

https://www.gonoodle.com/

https://www.youtube.com/watch?v=7Ep5mKuRmAA

https://www.youtube.com/watch?v=dnwHDN6Dw7Q
https://www.edutopia.org/article/research-tested-benefits-breaks
https://www.edutopia.org/article/research-tested-benefits-breaks
https://www.edutopia.org/article/research-tested-benefits-breaks
https://www.edutopia.org/article/research-tested-benefits-breaks
https://www.edutopia.org/article/research-tested-benefits-breaks
https://www.edutopia.org/article/research-tested-benefits-breaks
https://www.edutopia.org/article/research-tested-benefits-breaks
https://journals.sagepub.com/doi/abs/10.1177/1745691612447308
https://journals.sagepub.com/doi/abs/10.1177/1745691612447308
https://www.youtube.com/watch?v=dnwHDN6Dw7Q
https://www.gonoodle.com/
https://www.youtube.com/watch?v=7Ep5mKuRmAA
https://www.youtube.com/watch?v=rok1voybuMY


Brain Break



Characteristics of

Hearing Impairment

129

Hearing Impairment:

• Is an impairment in hearing in one or both ears, 

with or without amplification, whether 

permanent or fluctuating, that adversely 

affects the student's performance.

• Is not included under the definition of deafness.



Hearing Impairment

and Impact on Learning

130

Hearing Impairment may have an 

impact in the following areas:

•Social development;

•Speech and language and/or;

•Educational achievement.



Characteristics of Deafness
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• Deafness is a hearing impairment that 

is so severe that the student is 

impaired in processing linguistic 

information through hearing, with or 

without amplification.

• Deafness must be present in both 

ears.



Deafness and Impact on 

Learning

132

The impact of Deafness on learning may 

require educators to:

• Encourage the student to use residual 

hearing as much as possible in addition 

to visible communication;

• Provide preferential seating to allow for 

speech reading, and/or;  

• Allow the use of captioned films/videos.



Tips for Working with Students who are 

Hearing Impaired or Deaf
• Obtain the student’s attention before speaking. A tap on the shoulder, a wave or 

another visual signal is usually effective.

• Speak slowly and clearly; but do not yell, exaggerate, or over pronounce. 

Exaggeration and overemphasis of words distorts lip movements, making speech 

reading more difficult. Try to enunciate each word without force or tension. Short 

sentences are easier to understand than long ones.

• If the student indicates that they did not understand you, first repeat and then try to 

rephrase a thought rather than repeating the same words. If the person only missed 

one or two words the first time, one repetition will usually help. Particular 

combinations of lip movements sometimes are difficult for individuals who are 

hearing impaired to speech read. Do not be embarrassed to communicate by 

paper and pencil or computer, if necessary. Getting the message across is more 

important than the method used.



Tips for Working with Students who 

are Hearing Impaired or Deaf
• Look directly at the student when speaking. Even a slight turn of your head 

can obscure their ability to see your lips.

• Use visual models and cues.

• Speak directly to the individual with the hearing impairment, not the sign 

language interpreter.



Resources for Working with Students 

who are Hearing Impaired or Deaf



Characteristics of 

Visual Impairment
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A Visual Impairment:

• Is an impairment in vision that, even 

with correction, affects the students 

educational performance.

• Includes partial sight and blindness. 



Visual Impairment

and Impact on Learning
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A Visual Impairment may:

• Hinder the student’s ability to explore 

his/her environment, initiate and 

maintain social interaction, and/or;

• Require the need to teach 

compensatory skills and adaptive 

techniques.



Characteristics of Deaf-

Blindness
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Deaf-Blindness includes hearing and 

visual impairments occurring at the same 

time, which together causes severe 

communication and other 

developmental and educational needs.



Deaf-Blindness

and Impact on Learning

Deaf-Blindness may have an impact on learning in the 

following areas:

• Communication/language development;

• Cognitive development and the ability to learn;

• Emotional/social development, and/or;

• Body image and self-concept.

13
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Tips for Working with Students who 

are Visually Impaired or Blind
• If an individual who is visually impaired seems to need assistance, identify 

yourself and offer your services.

• When giving directions, use descriptive words such as "straight ahead" or 

"forward." Be specific in directions and avoid vague terms such as "over 

there.“

• When interacting with students who are visually impaired, use verbal 

identification when you arrive or leave an area.

• Guide/service animals are working animals; it can be hazardous if the guide 

dog is distracted. Never pet the dog without the owner's knowledge and 

permission. Normally, the dog is "working" when wearing the harness.



Resources for Working with Students 

who are Visually Impaired or Blind



Characteristics of

Developmental Delay
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Developmental Delay is a disability category for 

students between the ages of two and nine* 

(inclusive) with delays in the areas of:

• Physical development;

• Cognitive development;

• Communication;

• Social/emotional, and/or;

• Adaptive behavior. 



Developmental Delay

and Impact on Learning

143

Developmental Delay may have an impact on 

learning in the following areas:

•Cognitive development;

•Communication;

•Fine and gross motor;

•Social/emotional and/or;

•Adaptive behavior.



Tips for Working with Students who are 

Developmentally Delayed

• Get child’s attention before communicating. When giving instructions or talking with 

children check that you have their full attention before beginning. This can be done 

out loud or with a gesture.

• Be clear and specific. It can be helpful to give clear and specific instructions about 

the task and the behavior expected.

• Use visual instructions. Visual instructions about a task or behavior may be needed for 

some children. Consider demonstrating the task or asking another child to 

demonstrate. You can also use a visual schedule, poster or video to outline or model 

the task.

• Some children may find it easier if they can use gestures. Some children may need to 

point to an answer instead of talking.



Resources for Working with Students who are 

Developmentally Delayed



Characteristics of

Emotional Disability 
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• Emotional disability is a condition where the student exhibits an 

inability to learn, exhibits an inability to form typical relationships, 

and/or has atypical feelings under normal circumstances.

• One or more of the characteristics must be demonstrated over 

a long period of time and to a marked degree for a student to 

be identified as a student with an Emotional Disability.



Emotional Disability

and Impact on Learning
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Students with an Emotional Disability may:

•Have a co-existing disability;

•Exhibit externalizing or internalizing behaviors that 

negatively impact learning, and;

•Require behavioral supports in the classroom to 

foster replacement of problem behaviors with 

appropriate behaviors.



Tips for Working with Students who Have 

Emotional Disabilities
• Choice-making opportunities empowers students by providing them with opportunities to 

make decisions. To do this, offer the student up to three options and ask them to choose just 

one. Then, offer them a time to decide. Wait for their response until then. Finally, reinforce 

their option and guide them through the advantages and disadvantages of their choice.

• Personally check-in with student daily, especially if you notice the student is in a negative 
brain state. The best way is to first attend to their emotional temperature, to let them know 
you are present and available no matter the negative behaviors.

• A locked journal for safe self-expression can allow the student to write out their thoughts and 
feelings, which can clear space in the frontal lobes for positive emotion and higher cognitive 

processes. A locked journal can give students a safe place to release anxiety while 

maintaining control over their own privacy.



Resources for Working with Students who 

Have Emotional Disabilities



Characteristics of

Intellectual Disability 
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• A student with an Intellectual Disability may 

have significant limitations with cognitive 

functioning and adaptive behavior 

manifested at a young age.

• The degree of the Intellectual Disability is a 

factor that determines the impact on a 

student’s academic skills, conceptual skills, 

social skills, and practical skills.



Intellectual Disability

and Impact on Learning
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An Intellectual Disability may have an 

impact on learning that requires:

• Curriculum and instruction to be 

modified as required by the 

student’s needs, and/or;

• Independence and self-reliance to 

be addressed through an IEP goal.



Tips for Working with Students who 

Have Intellectual Disabilities

• Use clear, succinct, straightforward language.

• Many students with ID benefit from predictable routines, step-by-step directions, and clearly 

defined expectations.

• Provide immediate and positive feedback Positive feedback will encourage the student to 

keep on trying. If a student masters a concept or meets a goal it is important to reward or 

applaud the student immediately.

• Daily routines, posted schedules, and consistent expectations in an environment where 

students feel safe and know what to expect. Predictability helps lower anxiety and lays the 

foundation for engagement and learning.



Resources for Working with Students 

who have Intellectual Disabilities



Characteristics of

 Orthopedic Impairment
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Students with Orthopedic Impairment:

• Have a physical impairment caused 

by congenital anomaly, disease, or 

other causes, and;

• Exhibit significant physical limitation.



Orthopedic Impairment

and Impact on Learning

155

The impact on learning due to an Orthopedic Impairment 

may:

• Be contingent upon the disease and its severity.

• Be minimal due to many students with orthopedic 

impairments having no cognitive, learning, perceptual, 

language, or sensory issues.

• Require focus on accommodations necessary for 

students to have access to academic instruction.



Tips for Working with Students who Have 

Orthopedic Impairments

• Allow extra time or to get to the bus;

• Preferential seating and accessible transportation;

• Speak to the student as you would to anyone else, a physical impairment 

does not also mean there is a cognitive impairment. 

• Make sure any communication devices, known as augmentative and 

alternative communication (AAC) devices are within students reach at all 

times, as it is their voice.



Break

https://www.youtube.com/watch?v=g3fvUJuAngE


Resources for Working with Students who 

have Orthopedic Impairments



Characteristics of

Other Health Impairment

159

• Students with Other Health 

Impairment will demonstrate limited 

strength, vitality, or alertness due to a 

chronic or acute health problem.

• Other Health Impairment includes the 

subcategory of Attention-

Deficit/Hyperactivity Disorder (ADHD).



Some of the Types of

Other Health Impairment

160



Other Health Impairment

and Impact on Learning
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An Other Health Impairment may have 

an impact on learning in the following 

areas:

• Executive functioning;

• Intellectual functioning, and/or;

• Social/emotional functioning.



Tips for Working with Students who Have 

Other Health Impairment

• Preferential seating near the front of the bus can help reduce distractions. It 

also makes it easier for the driver to check in and give reminders.

• Breaking tasks into smaller steps. Long lists of directions can feel overwhelming 

for kids with ADHD. Dividing them into smaller steps makes tasks easier to 

manage and helps children stay on track.

• Repeating directions. Children with ADHD may need to hear instructions more 

than once. Repeating directions or providing them in writing helps ensure they 

fully understand what to do.



Characteristics of

Specific Learning Disability
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• Specific Learning Disability means a disorder in one or more of 

the basic psychological processes, which may include:

• Understanding or using spoken/written language, or;

• Conditions such as perceptual disabilities, brain injury, 

dyslexia, and developmental aphasia.

• Is not the primary result of visual, hearing or motor disabilities, or 

the result of environmental, cultural, or economic 

disadvantage.



Characteristics of

Specific Learning Disability
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The student does not achieve adequately for her/his age or meet state grade level standards 

when provided with age-appropriate learning experiences and instruction in one or more of 

the following areas: 

• Oral expression 

• Listening comprehension 

• Written expression 

• Basic reading skills 

• Reading fluency skills 

• Reading comprehension 

• Mathematics calculation 

• Mathematics problem solving 



Specific Learning Disability

and Impact on Learning
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Specific Learning Disability may have an 

impact in the following areas:

• Psychological processing;

• Academic, and/or;

• Social Emotional.



Tips for Working with Students who 

Have Specific Learning Disabilities

• Break tasks into small steps;

• Give clear concise directions;

• Use visual aides.

• When providing multiple directions, chunk or provide one 

direction at a time.



What the WAC Currently Says
While the definition of SLD remains unchanged, state special education regulations provided expanded options 
for determining SLD eligibility in 2007. These regulations address the eligibility determination for SLD (WAC 392-
172A-03045 through WAC 392-172A-03080) that provide for the use of:

1. A severe discrepancy between intellectual ability and 

achievement; 

2. A process based upon a student’s response to scientific, 

research-based interventions; or 

3. A combination of both within a school district provided that the 

evaluation process used is the same for all students within the 

selected grades or buildings within the school district and is in 

accordance with district procedures.



Characteristics of

Specific Learning Disability

168



Characteristics of

Specific Learning Disability

169



Phasing 

out

the 

Discrepency 

Model

https://ospi.k12.wa.us/sites/default/files/2025-11/sld-rti-2028-

29.pdf



What is the Discrepancy Model?

https://ospi.k12.wa.us/sites/default/files/2022-

12/sld_guide.pdf



What is the Discrepancy Model?
• The model focuses on comparing standardized IQ test scores 

with academic performance, such as reading, writing, or 

math.

• A "severe" difference is often defined as 2 standard 

deviations, which is generally about 30 points. The term 

“discrepancy” refers to a mismatch between a child’s 

intellectual ability and their progress in school.

• Along with test scores, the model may consider work 

samples, observations, and different tests. 

• While used for decades as a primary method for SLD 

identification, the 2004 reauthorization of IDEA allowed for 

the use of Response to Intervention (RTI) to identify students.



What Criticism is there for the Discrepancy 

Model?
• It can delay identification of students, sometimes known as “wait to fail.” Students with 

learning differences may struggle in the early grades but may now show a large enough 

discrepancy on test scores to be “officially” identified with a learning difference until later 

grades. 

• It may not provide a “level playing field” for all students. Students with with cultural and 

language differences might not score as well as their peers on tests that do not reflect those 

differences. 

• Students with SLD frequently have weaknesses in abilities such as working memory or 

processing speed and these weaknesses can depress the overall IQ score as this score is 

essentially a composite of all the discrete cognitive abilities that are measured on these 

tests.

• It is not best practice to base a student’s eligibility on one data point (IQ score), can be 
arbitrary and black and white.





Characteristics of

Specific Learning Disability
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ACTIVITY



Characteristics of

Speech or Language Impairment

177

A Speech or Language Impairment is a 

communication disorder, which adversely affects the 

student’s performance and can include the following:

•Stuttering;

•Impaired Articulation;

•Expressive Language;

•Receptive Language, and/or;

•Voice Impairment.  



Speech or Language Impairment and 

Impact on Learning 

178

• When considering if a student has a Speech Language 

Impairment, limited English proficiency and sociocultural 

differences are ruled out.

• The impairment has an adverse affect on:

• Social interactions;

• Emotional Development;

• Communication Behavior, and/or;

• Academic Achievement.



Characteristics of

Traumatic Brain Injury

179

A Traumatic Brain Injury is an acquired 

injury to the brain caused by an external 

physical force that results in total or 

partial functional disability or 

psychosocial impairment.



Traumatic Brain Injury

and Impact on Learning 

180

A Traumatic Brain Injury may impact:

• Cognition

• Memory

• Reasoning

• Judgement

• Sensory Abilities

• Perceptual Ability

• Social/Emotional 

Functioning



Case Law- All Areas of Suspected 

Disability
• L.E. v. Ramsey School District (2014)

Reinforced that eligibility determinations must be based on 

a full and individual evaluation, and the evaluation must 

consider all areas of suspected disability.



Procedural Safeguards



Parent and Student Rights (Procedural Safeguards)

https://ospi.k12.wa.us/student-success/special-education/family-engagement-and-guidance/parent-and-student-rights-procedural-safeguards


Procedural Safeguards

● Independent Educational Evaluations

● Parental Involvement

● Informed Consent

● Confidentiality & Student Records

● Prior Written Notice

● Audio Recordings

● Dispute Resolution



Essential Document

• A formal document required under the 

Individuals with Disabilities Education Act 

(IDEA).

• It informs parents/guardians of decisions 

made by the school regarding their 

child's special education program.

• It is separate from the IEP document itself, 

though often sent with it.

• It is the "What, Why, and How" of the 

team’s decision.

What is a 

Prior 

Written 

Notice?
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W Questions

• What: What action is the district 
proposing or refusing?

• Who: Who must receive it? 
(Parents/guardians of a child with a 
disability).

• Why: Why is the district taking this action 
(rationale)?

• When: When will the action take place? 
(Must be prior to implementation).

• Where/How: How is the information 
gathered and used?

5 Ws of a 

Prior 

Written 

Notice
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When to write?

When is it 

required?

W
h
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PWN is required when the district proposes or 

refuses to initiate or change the:

Identification: Eligibility for special education.

Evaluation: Initial, reevaluation, or IEE 

(Independent Educational Evaluation).

Placement: Location/setting of services (e.g., 

General Ed to Resource).

FAPE: Provision of Free Appropriate Public 

Education (services, goals, 

accommodations).



Essential Elements
• Description of the action proposed or refused by the 

district.

• Explanation of why the district is proposing or refusing 

the action.

• Description of each evaluation procedure, 

assessment, record, or report used as a basis for the 

decision.

• Description of other options the IEP team considered 

and why they were rejected.

• A description of other factors relevant to the proposal 

or refusal.

• A statement that the parents have procedural 

safeguards.

• Sources for parents to contact to obtain assistance in 

understanding the provisions of IDEA.

7 elements 

of a PWN
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Compliance 

Requirements
• Timeline: Must be provided 

"reasonable time" before action is 
taken (often 5-10 days depending on 
state regulations).

• Waiver: The waiting period may be 
waived by the parent if they want 
services to start immediately.

• Language: Must be written in the 
parent’s native language or preferred 
mode of communication.

Timelines 

and 

Procedures
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What if there is 

conflict? 
• If parents disagree with a proposed 

action at a meeting, the PWN must 

still reflect the district's proposal and 

the reasons for it.

• Include the data that supported the 

decision, even if the parent 

disagreed.

• This is where clear language is 

essential 

How to deal 

with 

disagreeme

nts?
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Examples of When to use a PWN 
•The district wants to evaluate or reevaluate a student

•The district is refusing to evaluate or reevaluate a 
student

•The student’s IEP or placement/services are being 
changed

• A request to make a change to a student's IEP and the 
district is refusing to make the change

•The district received written notice that they are 
revoking consent for a child to receive special education 
services



Avoid these common 

errors
• Using jargon

• Using vague language

• Waiting too long to send the PWN

• Failing to document “other options 

considered”

Common 

Mistakes
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What should it Include?

Description of the action

Example: “The district proposes to 
graduate [Student Name] with a regular 

high school diploma on [date], which 
will conclude eligibility for special 

education services.”

Description of the data used

Transcripts, credits, IEP progress 
reports, High School and Beyond Plan, 

state assessment results, transition 
plan completion.

Other options considered and why 
they were rejected

Continuing special education services 
for another year was considered but not 

rejected because all graduation 
requirements were met.

Description of any relevant factors

Student’s postsecondary plans, 
readiness for transition, student input, 

family input, staff input.

Information about procedural 
safeguards

How to access the procedural 
safeguards notice and dispute 
resolution options with contact 

information.



Prior Written Notice

• Address all proposed and/or refused actions, 
even if everyone was in agreement, including 
all proposed placement services.

• Explain why a proposed action ensures FAPE 
or why a rejected action is not required to 
ensure FAPE.

• Do not use “None” or “NA” or leave blanks.

• List each evaluation/ assessment, report used 
to make the decisions.



Summarize events in plain English

Answer each question objectively

Don’t “cut-and-paste,” 

The school IEP team may collaborate on the wording.

PWN is also required for specific actions, such as the completion of an “Exit Summary”.

Provide PWN prior to requesting consent. If additional time is needed for PWN, provide the 
proposed IEP with the PWN to the parent within 10 calendar days.

Prior Written Notice



Termination of Eligibility



Can occur:

•When eligibility group determines 

that the student is not longer a 

student with a disability, OR

•Upon unilateral revocation of 

consent by parent or adult 

student, OR

•Upon graduation with a standard 

or advanced diploma, or has 

reached age 22

Termination of Special Education 

Services



Begin a dialogue with the parent when data 
suggests possible termination 

Termination Of Special Education Services



When data does not support
 termination continue to provide FAPE

When data continues to support termination, initiate 

evaluation process and conduct the eligibility meeting

Termination of Special Education 

Services



Now Onto That IEP Thingy



IEP Timeline

An IEP must be proposed:

• By the 30th calendar day 
following an eligibility 
meeting;

• IEP meeting following 
receipt of notification of 
withdrawal for reasons of 
FAPE; and

• Other meetings, as 
directed. 



What does Standards-Based Mean?

❖ The standards-based reform movement is 

based on improving quality of instruction for 

all students, including students with disabilities

❖ In November 2015, Office of Special 

Education and Rehabilitative Services (OSERS) 

wrote a dear colleague letter to clarify the 

requirements of standards-based IEP goals 

https://www.in.gov/sboe/files/Dear_Colleagu

e_Letter.pdf

❖ Standards-based IEPs was supported in the 

2004 reauthorization of the Individuals with 

Disabilities Education Act (IDEA) that 

emphasizes access to the general education 

curriculum for students with disabilities

https://www.in.gov/sboe/files/Dear_Colleague_Letter.pdf
https://www.in.gov/sboe/files/Dear_Colleague_Letter.pdf


Difference Between IEP and Standards-Based 

IEP
❖ Previously IEPs focused on a student acquiring basic academic, access 

and/or functional skills and have had little relationship to a specific academic 

area or grade-level expectations

❖ In contrast, the process used to develop a standards-based IEP is directly tied 

to the state’s content standards

❖ Historically many thought of the IEP as the curriculum

❖ There is not a one-on-one correspondence between an IEP goal and a state 

standard like there is in a lesson plan

❖ The IEP may contain additional life, social, communication, or foundational 

skills goals that do not necessarily link to state standards for the assigned 

grade level

❖ The components of the IEP are the same

(NCSC Brief, October 2015)



Standards-

Based IEP: 

Seven Step 

Process

1.Know the grade-level content 

standards/context

2.Examine Classroom and Student Data

3.Develop the PLP

4.Develop the Annual Goals

5.Assess/Report Student Progress

6.Identify SDI, 

Accommodations/Modifications

7.Determine Assessment

To explore these learning standards, 

Learning Standards Display

https://ospi.k12.wa.us/student-success/learning-standards-instructional-materials/learning-standards-display


Link
Understanding The IEP Process for General 

Educators  PD Enroller: Coming Fall 2026

https://ospi.k12.wa.us/sites/default/files/2024-10/comprehensive-inclusive-education-washington.pdf


Case Manager Tips

206

• Review the educational record of students on your caseload for historical context and 
ensure the record is updated with all documents to date.

• Identify the eligibility and IEP due dates and add them to your calendar for planning 

purposes.

• Ensure you have shared any accommodations, BIP, or ERP’s with any staff who need to 

know the information and document you have shared it.

• Ensure the accuracy of the schedule of services for your students, based on the IEP, and 

that the system for data collection accurately addresses the student’s IEP goals.

• Collaborate with the student’s related service providers on goal progress and attendance 

for services.

• Distribute a copy of the student’s accommodations to staff working with the student and 

update this copy after each amendment.

• Contact the student’s parents and introduce yourself as the case manager and provide 
your contact information. 



Scenarios



Scenario
Background: Maria is a 4th-grade student whose parents requested 

an evaluation after noticing her difficulties with social interactions 

and maintaining attention in class. The school conducted a 

comprehensive assessment, including cognitive testing, behavioral 

observations, and social skills assessments. The evaluation concluded 

that Maria does not meet the eligibility criteria for special education 

under IDEA.

Parents’ Perspective: Maria's parents disagree with the findings. They 

believe her challenges indicate a disability that impacts her 

educational performance and that she needs support. They are 

considering requesting a reevaluation or seeking an Independent 

Educational Evaluation (IEE).



Scenario
Background: Liam is a 3rd-grade student who has been identified as having 

difficulty with academic skills, behavioral regulation, and social interactions. His 

teacher reports that he often demonstrates impulsivity, difficulty following multi-

step directions, and occasional emotional outbursts. Liam’s previous evaluations 

in kindergarten indicated some delays in speech and language development, 

but no formal diagnosis. 

Recent Concerns:  Teachers observe that Liam’s academic performance is 

below grade level across reading, math, and writing.  Liam struggles with 

attention and is easily distracted during class activities.  He exhibits challenging 

behaviors such as defiance and emotional outbursts, especially when tasks 

become difficult.  Liam’s parents express concern about his social interactions, 

noting he has trouble forming friendships and sometimes appears withdrawn or 

overly aggressive.



Thank you for attending!

21

0

This Photo by Unknown Author is licensed under CC BY-SA

https://www.picpedia.org/chalkboard/t/thank-you.html
https://creativecommons.org/licenses/by-sa/3.0/
https://creativecommons.org/licenses/by-sa/3.0/
https://creativecommons.org/licenses/by-sa/3.0/
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