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Overview:

8:30 EL Specialist Overview

9:00 Instructional Practices to Support Students:
SIOP/EL strategies

12:00 Lunch
12:30 Coaching Practice
2:45 Reflection
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most celebrated teaching
moment from this yeare

Share yc;ur



Year Two Overview

2016-17

d Language Acquisition &
Development

1 Student Engagement

d Academic language

2017-18

1 Newcomers Models and Push-In
Model for Direct Services

d Oracy and Academic
Discourse

1 Instructional Practices to
support ALL students

Month

September

NWESD ELL Cooperative
2017-18 Event Schedule

Event

ELL Specialists & Administratars PLC
[1 of3) = Conperative Coundl Meeting

Date

Septemsher 268 8:30am. = 3 pm.
Cap Zante & Mt. Ere Rooms

Paracducator Traiming #1

October 5% S:00 a.m = 2:30 pm

Feid Harbor Room
October 10%: 8:30 2 m. = 2900 pm.
Octaber New EL Specialist & Teacher Training #1 Reid Mo bor Room
. October 26th; 8230 am. = 3:0d pom
ELL Spedialist (1 af 3] Eeid Barbor Room
ELL Specialists & Administratars PLC November 28th; 8:30am. = 2 pm.
Nevember | - Cap Sante & Mt. Erie Rooms
P
December 12t B30 2 me = 3:00 pom
December | MewEL Specialist & Teacher Training #2 Berid Harbor Room
Jamuary % 900 a.m = 2230 pom.
" Paraeducator Traiming #2 T
nuary
ELL Specialist (2 af 3] Jamuary 237 B30 am= 3 pum
Reid Harbor Room
ELL Specialists & Administratars PLLC March 5 8:30 am. = 3 pm.
[ of 3) = Conperative Councl Meeting Cap Zante & Mt Erie Booms
March 20F; 9:0d am. = 2:30 p.m.
March Paracducator Traiming #3 Rdd Harboe Foam
March Z7%; §: 30 aemn. = 300 p.m.
New EL Specialist & Teacher Traiming #3 Reid Harbor Room P
) April 17 230 am = 3:00 pum.
April ELL Spedalist [3 of 3) Beid Harbor Room
Plemse Mote:

Events marked in BOLD ore (mcduded fe bhe bose membership fee
Dbty everts are part of the aca-on packogpes




Reflect On Our Learning

Number off around the room by 5.

Then go to the poster assigned to your
table.

Write down anything you remember or
have learned about the topic.

When the timer beeps, rotate
clockwise.

Review what is written and add to the
poster.

Language Acquisition &
Development

Student Engagement
Academic language

Newcomers Models and Push-
In Model for Direct Services

Oracy and Academic
Discourse




Collaborating with teachers

e Planning

e Modeling lessons

e Co-feaching lessons
e Observing others




Putting it all fogether

o=
[~ =]
= Tty

E ["l_‘"'-'l_
el SIS e o e ST

fud SHEEEEEFHUHLE[IEE :ELEAHHlHESE TlﬂHﬂlsw

Hil = E )
st GOLLABORATION::
PRODUCTION -

= o WAMAGENENT = :PROECT il
LEASERSHIPEORPORAT mhg_ﬁu_ﬁﬂfuw I;g[ﬂ !L COLLABORATIVE
';E’:m it S INTERNET TEHLE:,;HELPa!“

=l i HIHI’H[ITEmunuHsﬁ =

|l|!.!r*¢.-_- AN

'r-




The PLAN-Questions to Ask

Lesson Preparation

Does the lesson include content & language objectives, supplemental
materials and meaningful activities?

Building Background

How will | connect with what students already know?e

Comprehensible Input

How will | adjust, so all students will understande

Strategies

How can | teach students strategies to help themselves?

Interaction

Are students in groups where they can interacte

Practice & Application

Will students get to practice the new content and language?

Lesson Delivery

Does the lesson meet the objectives? Are students engaged?

Review & Assessment

Did students learn? What feedback will | give them?




The PLAN-
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1. Lesson Preparation

Teachers plan their lesson carefully, including attention to:

Content and language objectives
Appropriate content concepfts
The use of supplemental materials
Adaptations of content
Meaningful activities




Content Objective: Identifies what
students should know and be able
to do at the end of the lesson and
leads to assessment. It is linked to
engaging activities and to the
learning outcomes.

Language objectives are lesson
objectives that are specifically
designed to promote students'
language development through all
four language domains: reading,
writing, speaking and listening.




Our Godal

Content Objective:

To learn about strategies that will
support deep, meaningful lessons
for all students and create a plan
to move your work forward.

Language Obijective:

To write out your plan and share it
with at least two peers from your
table.

Flanning and Refiection Documsent

April 24th, 2018

Who will | share my
new learming with €
What coliaboration
model will | usaE

Lecsson Prepo ration

Buikding Baockground
Knowiedge

Comprenensioia
nput

trotegies

nteractions

i Horthwest Educational
Senvice District 189




Appropriate Content Concepts

Who are your students? 0o Feoiste

How are your students represented
in the concept being taught?

Example:
5th Grade Social Studies

D2.Civ.10.3-5. Identify the beliefs,
experiences, perspectives, and values that
underlie their own and others’ points of view
about civic issues




Supplemental Materials

What graphs, models or visuals will your s’ruden’rs have

access toe
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Adaptation of Materials

Will students have access to different leveled textse
Will student have access 1o texts in their native

language® S o < A Z
Ré'a'dlng A-Z cience A= s

m newsela



Meaningful Activities

What learning will students participate in that supports
Reading, writing, listening and speaking?

Creating models Researching and taking action
Writing letters writing a song or a poem
Creating Google slides and doing oral presentations

Timelines




Planning & Reflection

What was one new learning?¢

What is something you do
when supporting lesson
planning?

Find someone in the room who
has the same color shirt as you
and share your responses.




2. Building Background

Building Background
Knowledge

Make Connections
Between Past and Present
Learning

Concepts are linked to Develop Key
students’ background Vocabulary

Academic Words and Word

Content Words
Language Parts




How do you build Background Knowledge?

Turn and Talk with a partner.

How do you currently build
background knowledge®¢

What strategies do use?

What do you find successful and
what do you find challenging?



Building Background
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An Inquiry Chart is usually
done at the beginning of
the unit to find out what

students THINK they know

and what they want to
find out.

It is a reflective
document used over
and over again
throughout the unit.




Observation Chart

Observation charts are
groupings of pictures
related to a unit. Students
work in pairs to write or
draw their observations or
guestions on paper next
to the charts.

Scaffolds: Sentence stems on chart
and talking in native language.




Picture File Cards

Picture file cards are
cards with photos related
to the topic of the unit.
They can be used by
small groups on their own
(for example, for sorting
tasks, to support
vocabulary.)




Picture File Cards

Closed Sort:

d Place the picture file cards in a pile.

1 Person A takes a card and shares what category
they think it might go in.

1 Person B agrees or disagrees.

d Once there is consensus you can place the card in
the category.

1 Person B takes a card and the process repeats.



Word Sorts




Cognitive Content Dictionary
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The Bridge

The instructional moment in teaching for biliteracy
The Bridge when teachers bring the two languages together,
by visually placing them side by side and to
transfer the academic content they have learning
In one language to the other language.

Bridging Making cross-linguistic connections, sometimes
referred to as translanguaging.

Bridge Anchor | A visual support that demonstrates similarities and
Chart differences between Spanish and English.




The Bridge

Monolingual School Setting:
The teacher teaches
vocabulary words in class,
using explicit TPR with each
word.

The teacher then writes each
word on a CCD or a two sided

paper.

The EL Specialist then reviews
each word using the same TPR
and supports students with
finding the equivalent in their
native language.
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https://www.youtube.com/watch?v=N00coyNZYVk

Planning & Reflection

Take a few minutes to reflect
on your learning foday and
over the past two years.
Revisit posters if desired and
learning from today to fill in
your planning document.







3. Comprehensible Input

Comprehensible input is the use of
teaching techniques that ensure each
student, regardless of English Language
Proficiency Level, will understand each
part of the lesson. This means using
speech appropriate for the levels of the
students, clear explanations of tasks,
and techniques to make the lessons
clear.

Making Input Comprehensible

Too challenging

Comprehensible
Input

Current Level of
Language Proficiency




Pictorial Input Chart

Pictorial input charts are
large, color-coded
illustrations on chart
paper that intfroduce @
concept and use
academic language to AF v po ki
label items or concepts esrtt ¢ fo g;“;m%@s
around the illustration. i ¢ e




Adapted Readers Theater & Narrative Input

In a fraditional readers’ theater, the
students read a text and act it out; in ART,
the teacher summaries or paraphrases a
text as he/she and the students act it out.

Through the teacher’s narration and the

interaction and movement of the students,

the concepts and vocabulary are
previewed.

< THE VERY
» HUNGRY

B CATERPILLAR

by Eric Carle

Narrative Input:

Narrative input charts are large charts that
teachers use when telling or reading a
story. During the telling, the teacher
attaches pictures to the chart which
depict important components of the story.
Props include a background and story
cards that have pictures on the front and
corresponding narrative on the back.

First reading: Teacher reads the story all the
way through with fluency, prosody, and
TPR.

On subsequent days, The teacher or
students retells the story while students add
word cards and/or speech bubbles to the
background during retell.



https://www.youtube.com/watch?v=nYwPVX9b8_U
https://docs.google.com/presentation/d/16TDeRuXXUtiJfsJdcuFio8azBMsmbTVCfReR4EXB7qE/edit#slide=id.p

Big Books

Big books are teacher-
made, lesson specific big
books that provide
Images of the topic and
text that both provides
relevant detail and
summarizes the main
idea in a repetitive

phrase.

What is Worth Fighting fore

What is an
Equation?

8

2
-1

By Mrs. Jones



https://docs.google.com/presentation/d/1MGF4-CIWJToQdacd4Xr2Io9gXNdqO9MFQb-d-n5pV2M/edit#slide=id.p

4. Strategies

Strategies- Teachers use
learning strategies that are
best practice for ELLs and
allow ELLs to have enough
time to use them. Teachers
use scaffolding techniques
to assist the ELLs in their
learning and vary questions
so that ELLs can use higher
order and critical thinking
skills.



https://www.teachingchannel.org/videos/scaffolding-text-structure

5. Interaction

The best way for ELLs to learn is
through constant oral participation. If
they can say something and explain
it, they have learned it. Therefore,
students need to be given in class
time to talk about their learning. This
can be done through grouping
strategies, wait time for thinking, and
time to clarify key concepts.




Class Discussions
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https://docs.google.com/document/d/1kEwKszScfz0XQzsWKYbgl55MxcMMBEwYBo0gRWwQv1Q/edit
https://www.cultofpedagogy.com/speaking-listening-techniques/
https://www.youtube.com/watch?v=eFUL4yP0vqo

Putting it all together

Flanning and Reflection Document April 24th, 2018
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What structures are in place for your work with
teacherse

Using the Mentoring Relationship Self-Assessment
Rubric, highlight the statements that align with the
majority of your coaching/mentoring relationships.

Talk at your table about any areas of focus that
OCcCur 1o you as a result of the morning'’s learning.




Agenda

e Activating & Engaging
*Reconnecting with our Previous Learning
 Structured Conversations
e earning-Focused Toolkit
*Video Viewing

e Organizing & Intfegrating




Learning-focused Conversations

Where are you now in your own learning?

What support do you need to contfinue your
growthe

Use one of the self-assessment tools provided to you
to determine what some next steps might be in
continuing to develop your skill sef.



Find a partner that you'd like to talk with, but
don’t usually get a chance to... _




Preparing for a Reflecting Conversation Focused on the
Past Few Months

Invitational Inquiry
Paraphrases
Pauses

Fully Attending




Looking Back... A/B Partners

1. Letter Off in your pair A/B

2. Take turns giving a quick
description of the main
idea for each slide.

3. Help each other out,
when needed




Sheltered Instruction Observation Protocol
(SIOP)

The SIOP Model consists of eight interrelated components:
Lesson Preparation

Building Background
Comprehensible Input
Strategies

Interaction
Practice/Application
Lesson Delivery
Review & Assessment

L
7M1raha oo Ta Louring




The Continuum of Learning-focused Interaction

Supervisor

[nformation, analysis, goals Information, analysis, goals Teacher

pecialist

———————————————
CALIBRATING CONSULTING COLLABORATING COACHING




Data Focus: The Third Point p. 14

Eyes on the data

Frozen gesture

Neutral pronouns



Invitational Inquiry p. 41

Invitation

Invitation

Invitation

uoneyAu]




Elements of the Invitation to Think p. 42

The Tonal Layer
N\WN\WY”

Approachable voice

Credible voice /\/\/\/\

The Syntactical Layer ———
Plural Forms § s, o] Ak
Exploratory Language : S Y :

Non-dichotomous Forms




Blocks To Understanding p. 30

Personal listening

Detail listening

Certainty listening




Four Pauses p. 31

« After asking a question
o After the teacher’s/colleague’s response
* Before paraphrasing

* After paraphrasing




A Template for Planning p.20

Activating and Engaging (1a, 1b)
CONTEXT

PRESENTING ISSUES

Exploring and Discovering

GOALS AND OUTCOMES (1c)

INDICATORS OF SUCCESS (1f)

APPROACHES, STRATEGIES AND RESOURCES (1d, 1e)

POTENTIAL CHOICE POINTS AND CONCERNS (1e, 1)

Organizing and Integrating
PERSONAL LEARNING
NEXT STEPS

oy o) m
%@vj “Road Ta Learning



Choose one of the elements of learning-focused conversations to
focus on for this conversation
You'll each have 12 minutes for the conversation
Feel free to use the templates on pages 31 and 32 or any of the
following frames:
o Givenyour___ whataresome___ ...¢
o Asyou reflect...e
o Understanding your...¢




What was particularly satisfying?

Template for reflecting has a natural progression that makes it easy to talk
about a lesson.

Having the templates gives you a place to go when you get stuck for
guestions.

Wasn’t getting anywhere until | forgot about everything and just listened and
let my heart lead

A lot of the questions on the template come naturally

Problem-solving template- leads you to the next step at the end of the
conversation

Natural progression- talking about working with a teacher

Felt listened-to and heard



What was particularly challenging?

Problem-solving- there is so much information to keep track of. As a mentor,
| might not know how to help someone else with their concern

Staying on topic. The language felt unnatural and formal

Practice-mode can feel inauthentic initially. Sometimes the conversation with
teachers might put us a position that is awkward- the context isn’t familiar.
Reflection template- needed time to develop what you want to reflect on
Natural way to use the language is difficult to come across

Process is lengthy and can hyper-focus on one thing- it's a lot

Trying to make it look and feel natural to be in a learning stance.



BREAK




Find a partner that you have not had the pleasure of
talking with before




Paraphrase: Focused Reading pp. 62-63

V | know this I' This is important (or surprising)

? Curious (or confused)

e Pairs share selectively from R
I'sand ?’s

e Square with another pair and |
Find common ground




Four Do’s of Paraphrase p. 62

e Avoid personal pronouns
e Lessis more
 Wait until the speaker is finished

e Use tone to communicate intention




A Scaffold for Crafting Paraphrases

Acknowledge and Clarity

So, you're feeling

You're nofticing that

In other words

Hmmm, you're suggesting that




A Scaffold for Craffing Paraphrases

Summarize / Organize

So, there seem to be two key issues here and

On the one hand there is , and on the other
hand, there is

For you then, several themes are emerging; they are

It seems you're considering a sequence or hierarchy
here;




A Scaffold for Crafting Paraphrases

Shifting Levels of Abstraction

So, a(n) for you might be
(shifting up)‘ (shifting down)l
« category o example
 value » non-example

» Dbelief - strategy

» assumption » choice

« goal « action

intention option




Video Viewing- Identity which type of paraphrase

https://vimeo.com/239148215
https://vimeo.com/239145818
https://vimeo.com/239156379
https://vimeo.com/239146662



https://vimeo.com/239148215
https://vimeo.com/239145818
https://vimeo.com/239156379
https://vimeo.com/239146662

Video Viewing- Crafting Paraphrases

e Draft a paraphrase for each of the presenting
statements

e Compare with your tfeam and refine to create one
paraphrase

e |dentify which type of paraphrase you've created




Paraphrase Workout

S you think about what w
have been exploring and
consider
applications for your own
WOrk—
what seems to be most
important to you?

PAUSE;
PARAPHRASE;
INQUIRE

And what makes that
important to you?

3X
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Video Viewing- As Promised;-)

CNhoose a TOCUS Tor your viewing
e Use of third point/ data
e Continuum shifts
* Toolkit (pauses/ paraphrases/ inquiries)

g ible

com/1823215/ }/8663990/upl0ads/21405808?enlarge:144543034#attachment_144543034
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Debrief

What are some things you’re learning about
structured conversations?




Independent Study

e What are some things you're noficing about your
own comfort with the continuum®e

e Which stance(s) might pose the greatest challenge
for youe

e Which areas of the toolkit (pauses/ paraphrases/
Inquiries)

e What is something that you'd like to continue
focusing on for the remainder of the school yeare




Reflection
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