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You asked for it!

Which areas should the Bilingual Education Office prioritize this year for support to school districts?

Item Overall Rank Score Total Respondents 

Strategies for teaching long-term ELs 1 1,271 169 

Effective literacy instruction for EL students 2 1,177 168 
Supporting students who qualify for EL and Special Education services 3 1,097 162 

Supporting newcomer students and students with limited or interrupted 
formal educations (SIFEs) 

4 1,078 161 

Supporting EL access to rigorous coursework 5 969 162 

Family engagement 6 852 161 

English Language Proficiency Standards 7 722 160 

EL program evaluation 8 694 159 

Effective services for Title III-eligible Native American students 9 688 155 

Dual language education 10 580 157 
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You asked for it!

One of our goals is to strengthen coordination and collaboration between 
EL programs and Title I/LAP services. What opportunities do you foresee?
• Common professional development. Both at the OSPI and district levels, build 

common language and expertise.
• More frequent participation in regional program directors meetings.
• Additional guidance regarding braiding funds, with concrete examples.
• Additional guidance regarding how to effectively coordinate English language 

development and LAP/Title I services, and how to effectively serve EL students 
through LAP/Title I. 
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Today’s agenda

• Diving into District LAP data
• Long-term English Learners: When ELs do not receive effective 

language and literacy instruction 
• What the research says about effective language and literacy 

instruction for ELs
• Coordination of TBIP and LAP funds to provide effective 

services
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Title III Required Reporting Data
WAMS under File Downloads> 2017 Administration> 8. Non-Assessment Files> DistrictSD_2017SYT3TBIPRpt

EL Status Met Standard In ELA Met Standard in Math

Met All Students 59.1% 47.8%
Met EL 14.3% 17.4%
Met Emerging 11.0%
Met Progressing 7.6% 11.7%

Met Not Exit After 5 Yrs
Met Upon Transition (Proficient) 45.5% 43.9%
Met 1 Yr After Transition 58.1% 51.7%
Met 2 Yrs After Transition 58.9% 50.7%
Met 3 Yrs After Transition 68.2% 55.6%
Met 4 Yrs After Transition 58.7%

7.7%

7.0% 7.4%

73.8%
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Reading, writing and talk should focus 
on communicative purpose. 

This might look like:
• focus on meaning over standardized 

language production
• representing ideas with different 

modalities
• using all linguistic resources to 

communicate 
• academic language instruction 

embedded in content instruction in 
meaningful ways.

Language and literacy are tools for
COMMUNICATION



What do you notice about: 
• Focus on meaning
• Using multiple modalities to 

communicate
• Using all linguistic resources



Language and literacy practices are . . . 

. . . thinking practices

Talk should be a central support for 
language and literacy learning. 

This might look like:
• Multiple, extended opportunities to 

engage in talk 
• Different kinds of talk opportunities 

(e.g., pairs, whole class)
• Metalanguage for talking about 

thinking/doing in the disciplines  
• Differentiated scaffolds for talk



Language & literacy learning is sociocultural.
Curriculum should engage students’ 
languages, cultures, experiences and 
interests. 
This might look like: 
• Teaching reading in the student’s 

primary language
• Opportunities for student voice and 

choice
• Texts and activities that connect to 

students’ lives



Snow, C. E., & Sweet, A. P. (2003). Reading for Comprehension. In A. P. Sweet, & C. E. Snow (Eds.), Rethinking 
Reading Comprehension. New York: The Guilford Press.

A Heuristic for Thinking about Reading Comprehension



Curriculum continuity . . .

. . . scaffolds language & 
literacy learning.

Curriculum continuity within and across 
contexts helps students to deepen their 
learning. 

This might look like:
• Continuity across lessons (e.g., themes, 

essential questions that link lessons)
• Helping students draw relationships 

between ideas
• Push-in support
• Co-teaching & collaboration across 

core teachers, specialists & 
paraprofessionals
• Across grades
• Across departments
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Discuss with your group:
• What kinds of language and literacy supports are provided for students who are 

learning English:
• during core instruction?
• during literacy interventions?

• How do these learning opportunities reflect the big ideas we talked about today?

LANGUAGE AND LITERACY INSTRUCTION FOR ELS   

Communication Rigorous Thinking Responsiveness Continuity
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It’s a Best Practice!

http://www.k12.wa.us/SSEO/ELAMenuBestPractices.aspx

Specialized Literacy Instruction for ELs

See pages 106-114

16

http://www.k12.wa.us/SSEO/ELAMenuBestPractices.aspx
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Accessing your LAP Data in EDS
You can navigate to EDS via the 

OSPI home page. 
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Accessing your LAP Data in EDS

Sign in to EDS 
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Accessing your LAP Data in EDS
Choose 

“Learning assistance program”

Note: If you don’t see this option, you will have to ask your district data manager for access. 
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Accessing your LAP Data in EDS

Select your district or a 
school in your district.

Note: Your access to your district’s data may be 
restricted by your district data manager.  
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Accessing your LAP Data in EDS
Select the “Reports” tab. 



Accessing your LAP Data in EDS

Choose a report from the 
menu on the left



Accessing your LAP Data in EDS
You can choose to run a 

district report or a report 
for a particular school. 



Accessing your LAP Data in EDS

For some reports, you must 
also select a program.  



Accessing your LAP Data in EDS

To download the report, select 
from three file formats.

Click “Search” and your report 
will appear below.  



LOOKING AT YOUR ELA GROWTH REPORT FROM EDS
• What do you notice about your students in the migrant program?
• What do you notice about students identified as bilingual?
• What do these observations lead you to wonder?



LOOKING AT THE ELA GROWTH REPORT
• How do schools in your district identify students to serve through LAP? 

How might this impact students in the migrant &/or bilingual programs?

• How is their progress monitored? How might this impact students in the 
migrant &/or bilingual programs?

• How are the interventions evaluated (i.e., how do you know that the 
services are effective)? How might this impact students in the migrant 
&/or bilingual programs?

Note: For information about each school's process, you can create a report with the 
Academic Growth and Progress Monitoring tab.*
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