Sedro-Woolley High School
Student Growth and Professional Growth
Presentation




Asking the right question...

Instead of asking what assessments or data teachers
are going use to show growth (i.e. pre/post
assessment), start with the question:

“What are your students' strengths and what areas
do they really need to grow in?”



Then fill in t! 1) e i her in tl e

1. What instructional strategies will make an impact for students'
growth....be specific and actionable.

2. What assessment tools can you use as a teacher to measure that (both
guantitative and qualitative)

3. Match your observation cycle to observe the instructional strategies in

practice and support/provide feedback specific to the teacher's actions



Teachers craft Cycle of Inquiry statement within the

student growth goal setting process:

If |
Then the student outcome will be

AUTHENTIC PROCESS—and conversations with admin/teacher must
be built on trust and competency.



Feedback and Data collection

Feedback needs to be:
Clear and Specific
Actionable

Inquiry-based

Timely

Descriptive

Include both Qualitative and
Quantitative




Sedro-Woolley High School
English Department
Argument Writing Inquiry Cycle

2014 - Present



Pre-Context for the Area of Focus

Our thinking:

It became very clear that it was imperative our students be given many attempts to engage with the
Performance Task portion of the SBAC exam.

e Resources provided by the SB Consortium were limited, at best, and did not provide teachers or
student with enough materials to use for both instruction as well as assessment.

e We decided we needed to put a plan in action for the 2014-2015 school year! EEK! It has already
started!

e We metas a TEAM! Our workshop was titled:

o ELA/SBAC Preparation SAFARI
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Pre-Context for the Area of Focus

e Individual grade levels administered independent initial assessments; a district
wide Student Task Packet for Information Reading/Argument Writing Formative
Assessment “Locavores” was developed for mid-Winter 2014.

e English 10 created Student Task Packet for Informational Reading/Argument
Writing Formative Assessment “What Makes for a Great Leader” as a
summative assessment. The assessments were scored independently by the
teachers.

The 2015-2016 school year inquiry cycle included a formative
assessment the first two weeks of school. A formative will follow mid-winter.



Context for the Area of Focus

DEPARTMENT -
ASSESS
1. Determine
learning strengths
and needs of your
students

5. Envision data
and make
changes:

DEPARTMENT -
ASSESS

2. Consider 4. Narrow to an

district/school goals £
and professional area of rocus

development
offerings

guantitative,
qualitative and
changes

DEPARTMENT -
ASSESS

3. Self-assess using
your district’s
framework



Formative Assessment

Sedro-Woolley High School
Information Reading/Argument Writing
Performance Assessment

Locavorism

Student Task Packet




1. Department - Assess: Examine Student Work for learning

strengths and needs:

Formative Assessment Data

1. Agreed to work together throughout
the district: English, History, SpEd,
AVID, and State Street Alternative
School.

2. Created an Assessment similar to the
SBAC

3. Administered the Assessment to ALL
students grades 9-11.

4. Met together to score essays and
established focus areas for each
grade level.
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Team Assessment and Professional Learning Group




Team Assessment and Professional Learning Group
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“Funny Argumentative Nuggets”
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“Funny Argumentative Nuggets
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“Funny Argumentative Nuggets”
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“Funny Argumentative Nuggets”
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Notes after scoring...

+

e Organization
Use of evidence

e Good topic/high
buy-in
MUCH better tha

e evidence of reading
comprehension

e Using the language
of the prompt

e Used a variety of
sources

e Taking writing risks

e elaboration/analysis

e Balance of
arguments/side

e Having real life
examples (HS
cameras)

Absence of clear
claim

too much summary
no use of sign
posting

no parenthetical
citations

many dropped
quotes

not use of enough
sources

No counter claims!
Lack of strong
consideration of the
other side

not using their
opinion (following
the prompt)
weak/lacking
transitions

not accurately citing
sources

Implications

Use more nuanced
prompts in our
classrooms

Require counter
claims

Keep practicing use
evidence

Focus on reading
comprehension

Close reading
strategies

Next Time

Anna F., Windy,
Linsey, Sara, Tim
(?), Brett, Aimee
(?)

Racial Prejudice

2nd amendment

Immigration

Elections

...SS related/High
Interest

More writing time

Fewer sources

Optional shaping
sheet

SS logistics



Team Assessment and Professional Learnmg Group




2. Department - Assess : District Goals and Needs

School and District Goals for Smarter Balanced Test:

° Students can read closely and analytically to comprehend a range of
increasingly complex literary and informational texts.

° Students can produce effective and well-grounded writing for a range of
purposes and audiences.

° Students can employ effective speaking and listening
skills for a range of purposes and audiences.

° Students can engage in research and inquiry to investigate
topics, and to analyze, integrate, and present information.

e Time away from our classrooms to collaborate and score.
e Financial reimbursement for our time and the subs we needed.
e Data entry help from aids in the district



4. Department Growth Goal:

If we assess synthesis argument writing of 9th-11th graders in a
common assessment, evaluate the essays as a team and develop
specific areas of focus for writing instruction aimed towards
addressing student strengths and needs, then the result will be
improved instruction that leads to higher scores on the SBAC

ELA.



4. Narrowing to An Area of Focus:

9th Writing 10th Writing 11th Writing

Claim writing Everything in 9th PLUS: Everything in 9th and 10th
subject+opinion+signpost=cl PLUS:
aim Elaboration
- fruct Intervention and very
ssay structure -
J Strong counter claim specific focus on all
Introduction of quotes Paraphrasing evidence students who did not
from a video pass the SBAC in
Synthesizing sources ’ 10th will pass it at
cartoon, or graph
the end of 11th

Transitions

Beginning a counter



4. Narrow to an area of focus for 10th Grade:

instruction based on
student strengths and weaknesses and raise the level of cognitive
demand in the design and delivery of that instruction
a higher success rate on the SBAC ELA test; this will
happen the instruction is explicit, collaborative, and
based on student strengths and needs.



3. Narrowing the Focus: Students identify growth goals

Formative Assessment Data

Student Personal Assessment and Growth
Goals:

e Students were given the SBAC rubric and Paper Score 3 Reasons Why
became familiar with the language and the
1-4 scores.

e Students read anchor papers of essays on
the topic they just wrote on and scored the
anchor papers.

e Students were given their own paper and
identified what they did well and how they
need to grow based on the rubric.

e Personal growth goals were set by the
students.

e Mini lessons were created and taught to the
students.




2. Narrowing the Focus: Teaching Sequence After Initial

—— 5, red 2
3y Sawwﬂwg Tore .

Model Counter Claim Paragraph

Structure of a Counter Claim
Identify the Recognition, Concession, and Counter

1. Recognizing the opposing viewpoint Argument:

- - o - 2. Conceding something may have
Mlnl LeSSOﬂS and RUbrIC AnalySIS. SUMGISHS AslovelyastheIdeaistoonlyeat
: 3«Then'eoutitering with another food locally, the foods that would
—— potentially be excluded are immense. Some
people say that we must make difficult
changes in order to reduce the pollution

I ifi it i 3 inl llution is one of the
e Simplified Writing Rubric and i —

. d . h d weverlocavorism does not reduce the
t t t t t t - < bl In fact, it has beern
INtroduce 1t t0 the SIUCENIS . ————
ks an argumentative essay that challenges the!

e Created mini lessons revisit  fmpton e e

z g’;"“" ATgUAwIE 2006 academic study (funded by the New

h d f d . M ; Zealand government) discovered that it
Strengt S an OCUS On Stu ent i LY, made more environmental sense for a
Londoner to buy lamb shipped from New

We akn esses o 7 Zealand than to buy lamb raised in the U.K.”

(Source 2).

Write a counter argument paragraph
arguing for or against the school rule.
Use sentence frames to guide your
writing:

« It is true that,

Therefore,

however,

» Certainly. but +Inshort,

* Admittedly, . On the other hand




5. Qualitative sources of Data collected from students

Qualitative
Anchor paper read-a-arounds

Student self assessment of their “Locavore” essays and setting of individual growth
goals

Student argument/counter argument mini lessons

“Leadership” Student Task Packet

Final “Leadership” Essay with explicit instruction on specific writing components:
hook/background/claim/topic sentence



5. Qualitative Data

Student Performance Task “Locavores” and Essay #1 (Formative)
Leadership Essay #2 -Step by step essay written in pace with the mini lessons (Summative)

Number . .
Average Percent Percentage in Each Achievement
SBAC TeS N Stuc?;nts Scale Score Proficient Level

Washington 102949 2613 =0 65

Sedro-Woolley SD »
(29101) 508 2577 +4 47

Sedro Woolley Senior (| :
High School

(29101_2150)
Harlan, Jennifer
SWHS 10th Graders (|

SWHS 11th Graders (|




SWHS “Surveillance” Information
Reading/Argument Writing Performance
Assessment

The inquiry cycle begins again...



Team Assessment and Professional Learning Group Time




“Funny Argumentative Nuggets”
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And the 2015-2016 Inquiry Cycle Continues...

QUESTIONS?



