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INTEGRATING	  FOR	  IMPACT:	  PROMOTING	  
LANGUAGE,	  LITERACY	  AND	  SOCIAL-‐EMOTIONAL	  

DEVELOPMENT	  



TODAY’S	  AGENDA:	  2	  GOALS	  

ã To	  revisit	  the	  mul<faceted	  nature	  of	  child	  
development,	  	  
- highlights	  the	  need	  for	  a	  similarly	  mul<faceted	  
approach	  to	  assessment	  and	  instruc<on.	  	  	  

ã To	  outline	  our	  current	  work	  towards	  a	  model	  
of	  integrated	  learning	  opportuni<es	  	  
- to	  build	  children’s	  language,	  literacy,	  and	  social-‐
emo<onal	  skills.	  	  	  



GOAL	  1.	  DIGGING	  DEEPER	  

ü  The	  mul<faceted,	  interconnected	  nature	  of	  
child	  development	  	  



LESSON	  #1:	  THE	  KEY	  LINK	  BETWEEN	  READING	  &	  
LANGUAGE	  	  DEVELOPMENT	  

Imitates	  
Speech	  

	  
Vocalize	  
feelings	  	  

(cry,	  giggle)	  

Looks	  
through	  a	  
book	  and	  
retells	  the	  

story	  
	  

Reads	  simple	  
books	  
	  

Asks	  ques<ons	  
when	  listening	  

to	  stories	  
	  

Reads	  
independently	  
and	  talks	  about	  
what	  he	  reads	  
	  

Has	  
250-‐350	  
words	  

	  

	  
Has	  3000-‐5000	  

words	  
	  

Now	  learning	  3,000	  
words/year	  

	  



UNPACKING	  THE	  COMPONENTS	  OF	  LITERACY	  

Literacy:	  
Reading	  Wri<ng,	  

Listening	  &	  
Speaking	  

SKILLS	  

-‐	  Concepts	  about	  print	  
-‐	  The	  ability	  to	  hear	  &	  work	  with	  

spoken	  sounds	  
-‐	  Alphabet	  knowledge	  

-‐	  Word	  reading	  &	  spelling	  	  
-‐	  Fluency	  

KNOWLEDGE	  
-‐	  Concepts	  about	  the	  world	  
-‐	  The	  ability	  to	  understand	  &	  

express	  complex	  ideas	  
-‐	  Vocabulary	  	  	  

-‐	  Oral	  language	  skills	  



LESSON	  #2:	  THINKING	  PAST	  “PROFICIENCY”	  



Suppor7ng	  Children’s	  
Reading	  Development	  

Rich	  conversa<ons	  
Varied	  experiences	  
Personal	  stories	  
Songs	  and	  rhymes	  

Word	  play	  	  
Reading	  &	  wri<ng	  

together	  
Excitement	  around	  books	  

&	  learning	  
	  
	  Communi7es	  

(e.g.,	  libraries,	  churches,	  museums)	  

Early	  Educa7on	  
and	  Care	  SeCngs	  
and	  Schools	  

Homes	  

LESSON	  #3:	  STRONG	  AND	  SUPPORTIVE	  
INTERACTIONS	  ACROSS	  CONTEXTS	  



THE	  SCIENCE	  OF	  LEARNING	  

Core social-emotional development 

Attention, control, 
regulation, social skills 

Language and literacy 
development 

Academic Success 



THE	  SOCIAL-‐EMOTIONAL	  DEMANDS	  OF	  
LEARNING	  AND	  SCHOOLING	  

Execu7ve	  Func7ons	  	  
(e.g.,	  goal	  seeng,	  

planning,	  and	  afen<on)	  

Emo7onal	  Skills	  
(e.g.,	  expressing	  &	  

iden<fying	  
emo<ons,	  regula<ng	  

emo<ons,	  
perspec<ve-‐taking)	  

Social	  Skills	  
(e.g.,understanding	  
social	  cues,	  resolving	  

conflict,	  
coopera<ng)	  	  



THE	  SOCIAL-‐EMOTIONAL	  DEMANDS	  OF	  
LEARNING	  AND	  SCHOOLING	  

Wait	  for	  a	  later	  
reward	  

“Your	  turn	  at	  
the	  sensory	  
table	  is	  next”	  

Resist	  
inappropriate	  

impulses	  	  

Raise	  hand	  
instead	  of	  
shout	  out	  

Organize	  steps	  
and	  informa7on	  	  

Put	  your	  coat	  in	  
your	  cubby	  and	  
walk	  to	  the	  

carpet	  

Manage	  feelings	  
and	  behavior	  in	  

socially-‐
appropriate	  ways	  

Use	  your	  words	  
not	  your	  hands	  	  



ACADEMIC,	  EMOTIONAL,	  AND	  SOCIAL	  
CAPABILITIES	  ARE	  INEXTRICABLY	  INTERTWINED	  



TOWARDS	  A	  MORE	  DEVELOPMENTAL	  
PERSPECTIVE	  

We	  may	  think	  in	  silos	   But	  children’s	  brains	  don’t	  

Reading	  
Development	  

Social-‐
Emo7onal	  

Development	  

Language	  
Development	  



GOAL	  #1	  DISCUSSION:	  TAKING	  STOCK	  

ã Think	  about	  the	  components	  of	  language,	  
literacy,	  and	  social-‐emo<onal	  development	  
- What	  are	  the	  strengths	  of	  your	  target	  popula<on	  

à Children	  &	  Educators	  	  

- What	  are	  you	  working	  on?	  



GOAL	  #2.	  WHERE	  DO	  WE	  GO	  FROM	  
HERE?	  



GOAL	  #2.	  TOWARDS	  AN	  INTEGRATED	  MODEL	  	  	  

ü High-‐quality	  literacy	  and	  social-‐emo<onal	  
instruc<on	  are	  achieved	  through	  a	  common	  
set	  of	  core	  principles	  and	  strategies	  



SO	  WHAT	  IS	  IT	  WE’RE	  FOCUSING	  ON	  TO	  
PROMOTE	  A	  MORE	  INTEGRATED	  LEARNING	  

ENVIRONMENT?	  



Oral	  Language	  	  
(e.g.,	  vocabulary,	  grammar)	  

Word-‐Level	  
Knowledge	  (e.g.,	  PA,	  
decoding	  and	  encoding)	  

Conceptual	  
Knowledge	  (e.g.,	  

comprehension	  and	  idea	  
genera<on)	  

Text-‐Level	  Knowledge	  
(e.g.,	  genre,	  structure)	  	  

Developmental	  
Context	  	  

(e.g.,	  mo<va<on,	  
purpose,	  afen<on)	  

WHAT	  SHOULD	  BE	  HAPPENING	  IN	  OUR	  
LEARNING	  SETTINGS?	  

LITERACY	  CORE	  
READING	  ,WRITING,	  

LISTENING	  &	  SPEAKING	  



PROVIDE	  COMPREHENSIVE	  DIRECT	  INSTRUCTION	  

-‐	  Concepts	  about	  print	  
-‐	  The	  ability	  to	  hear	  &	  work	  with	  

spoken	  sounds	  
-‐	  Alphabet	  knowledge	  
-‐	  Word	  recogni7on	  	  

-‐	  Concepts	  about	  the	  world	  
-‐	  The	  ability	  to	  understand	  &	  express	  

complex	  ideas	  
-‐	  Vocabulary	  	  	  

-‐	  Oral	  language	  skills	  



PROVIDE	  COMPREHENSIVE	  DIRECT	  INSTRUCTION	  (CONT)	  

-‐	  Warm	  environment	  
-‐	  Modeling	  posi7ve	  behavior	  

-‐	  Provide	  opportuni7es	  for	  play	  and	  
working	  together	  

Explicit,	  direct	  instruc7on	  that	  builds:	  
-‐	  Conflict	  resolu7on	  skills	  

-‐	  Self	  control	  
-‐	  Social	  skills	  

-‐	  Empathy/	  perspec7ve-‐taking	  



MAKING	  IT	  HAPPEN:	  INTEGRATED	  INSTRUCTION	  	  

Literacy	  Instruc7on	   PRINCIPLES	   Social-‐Emo7onal	  
Instruc7on	  

…in	  knowledge	  &	  skills	   Provides	  direct	  
instruc7on	  

…in	  emo<on	  management,	  
social	  skills,	  and	  afen<on	  

…	  for	  discussing	  
academic	  concepts	  and	  

ques<ons	  

Uses	  rich	  texts	  as	  
a	  pla_orm	  

…	  for	  promo<ng	  emo<onal	  
language	  development,	  
self	  reflec<on,	  and	  

empathy	  
…of	  words	  and	  how	  they	  

work	  
Cul7vates	  

Consciousness	  
…of	  our	  own	  feelings	  and	  
the	  feelings	  of	  others	  

…to	  build	  language	  and	  
reading	  skills	  

Increases	  
classroom	  talk	  

…to	  build	  coopera<on	  and	  
conflict	  resolu<on	  skills	  

…to	  support	  instruc<onal	  
cohesion	  across	  

classrooms	  and	  grades	  

Uses	  consistent	  
rou7nes	  and	  
language	  

…to	  reduce	  chaos	  and	  
minimize	  anxiety,	  create	  
common	  social	  norms	  

Lesaux,	  Jones	  &	  Harris,	  	  in	  prep	  



PRINCIPLES	  OF	  AN	  INTEGRATED	  
INSTRUCTIONAL	  APPROACH	  

Provides	  direct	  
instruc7on	  

Makes	  
Learning	  Social	  

Uses	  consistent	  
rou7nes	  and	  
language	  

Cul7vates	  
Consciousness	  

Uses	  rich	  texts	  
as	  a	  pla_orm	  

Instruc7on	  to	  
Support	  
Language,	  

Literacy,	  and	  
Social-‐

Emo7onal	  
Development	  



WHY	  USE	  RICH	  TEXT	  AS	  A	  PLATFORM?	  

To	  use	  an
d	  

discuss	  

academic/

abstract	  
words	  

and	  ques
7ons	  

To	  promote	  
emo7onal	  

language	  and	  perspec7ve-‐
taking	  

To	  move	  talk	  and	  thought	  beyond	  the	  “here	  and	  now”	  



SO,	  FOR	  EXAMPLE…	  

Emo7onal	  language	  and	  
perspec7ve-‐taking:	  

-‐	  jealous,	  generous,	  lonely	  
-‐	  Why	  do	  you	  think	  Peter	  

changed	  his	  mind	  about	  his	  
chair?	  	  

Abstract	  words,	  concepts	  and	  
ques7ons:	  

• How	  can	  we	  support	  our	  
communi<es?	  

(family,	  school,	  neighborhood,	  
country)	  	  



4	  HIGH-‐IMPACT	  “LEVERS”	  WE’VE	  BEEN	  WORKING	  
ON	  IN	  OUR	  PARTNERSHIPS	  

1.  Posi<ve,	  produc<ve	  transi<ons	  and	  rou<nes	  
2.  Designing	  learning	  centers	  
3.  Differen<a<ng	  instruc<on	  
4.  Promo<ng	  posi<ve,	  regulated	  behavior	  



POSITIVE,	  PRODUCTIVE	  	  
TRANSITIONS	  &	  ROUTINES	  

Children	  can	  use	  a	  "choice	  board"	  to	  
make	  a	  plan	  and	  transi7on	  into	  

Centers	  Time	  each	  day	  

Children	  can	  use	  visual	  
supports	  as	  a	  reminder	  
for	  specific	  behavior	  
expecta<ons.	  	  Create	  3-‐4	  
classroom	  sets	  of	  key	  
picture	  cards.	  

Give	  children	  something	  to	  do	  while	  lining	  
up	  or	  wai7ng	  in	  line	  

-‐-‐pretend	  to	  carry	  a	  heavy	  rock	  or	  animal	  
-‐-‐act	  out	  a	  concept	  you	  are	  learning	  

-‐-‐sing	  a	  song	  and	  finger	  play	  while	  wai<ng	  
-‐-‐trace	  the	  lefers	  of	  your	  name	  

-‐-‐trace	  the	  alphabet	  

Sing	  a	  song	  to	  help	  
children	  rememeber	  
direc<ons,	  a	  series	  of	  
steps,	  or	  mul<ple	  
pieces	  of	  informa<on	  

A	  Daily	  Schedule	  Board	  to	  let	  kids	  
know	  what	  is	  happening	  and	  when;	  

check	  off	  ac<vi<es	  as	  you	  go	  Give	  children	  a	  specific	  task	  	  to	  
accomplish	  together	  

-‐-‐collect	  or	  pass	  out	  materials	  
-‐-‐hold	  a	  poster	  of	  "quiet	  voice"	  

-‐-‐use	  a	  <mer	  or	  stopwatch	  
-‐-‐give	  a	  Daily	  Q:	  partners	  think	  about	  

a	  ques<on,	  share	  answers	  at	  
des<na<on	  



DESIGNING	  LEARNING	  CENTERS	  	  

What	  might	  teachers	  consider	  when	  designing	  learning	  centers?	  	  	  

ã  What	  is	  the	  skill	  or	  knowledge	  that	  
children	  are	  building	  in	  the	  lesson/
theme?	  

ã  How	  can	  centers	  be	  used	  to	  extend	  
and	  prac<ce	  this	  skill	  or	  knowledge?	  
-  What	  will	  children	  already	  be	  introduced	  to	  in	  

large	  group?	  
-  What	  will	  children	  be	  able	  to	  do	  independently	  

in	  small	  groups	  or	  with	  partners?	  
-  What	  kind	  of	  modeling	  or	  prac<ce	  will	  children	  

need	  before	  they	  can	  start	  the	  small	  group	  
ac<vity?	  

ã  What	  type	  of	  centers	  fit	  best	  for	  this	  
lesson/theme?	  

Drama<c	  Play	   Reading	  or	  
Wri<ng	  

Blocks	   Art	  

Manipula<ves/	  
Fine	  Motor	  

Math	  and	  
Science	  

Water	  and	  
Sand	  Table	  

Social-‐
Emo<onal	  

Music	   Movement/	  
Gross	  Motor	  



DIFFERENTIATING	  INSTRUCTION	  FOR	  MIXED	  
AGES	  &	  MIXED	  LEVELS	  	  

What	  aspects	  of	  instruc7on	  can	  
teachers	  differen7ate?	  	  

• What	  You	  Teach	  
• An	  area	  that	  benefits	  all	  children,	  with	  an	  
emphasis	  on	  addi<onal	  skills	  for	  some	  

Focus:	  Learning	  Goals	  

• How	  You	  Set	  Up	  The	  Space	  
• Set	  up	  so	  that	  all	  children	  can	  engage	  in	  the	  
learning	  experience	  in	  ways	  that	  match	  
their	  developmental	  level	  

Environment:	  Set-‐Ups	  

• How	  You	  Teach	  
• Incorporates	  mul<ple	  ways	  of	  presen<ng	  
informa<on	  including	  verbally	  and	  with	  
gestures,	  ac<ons,	  print,	  visuals,	  songs,	  and/
or	  concrete	  objects	  

Approach:	  Teaching	  Strategies	  

• What	  Children	  Do	  
• Flexible	  so	  that	  children	  par<cipate	  in	  ways	  
that	  match	  their	  developmental	  level	  

Ac7vi7es	  

Some	  examples,	  please!	  
ã  Define	  and	  study	  unfamiliar	  words	  
ã  Have	  jobs	  that	  include	  children	  in	  ways	  that	  

match	  their	  levels	  
ã  Model	  how	  to	  ask/answer	  ques<ons	  
ã  Give	  op<ons	  for	  dealing	  with	  unpleasant	  

feelings	  
ã  Give	  posi<ve	  feedback	  focused	  on	  what	  

different	  children	  are	  working	  on	  
ã  Read	  and	  write	  a	  variety	  of	  text	  types	  
ã  Use	  conversa<ons,	  books,	  songs,	  and	  

drama	  to	  explain	  and	  clarify	  ideas	  
ã  Give	  children	  choices	  in	  how	  they	  

par<cipate	  
ã  Put	  print	  and	  visuals	  around	  the	  room	  –	  

and	  use	  them	  as	  instruc<onal	  supports!	  
ã  Share	  scripted	  stories	  related	  to	  children’s	  

lives	  



PROMOTING	  POSITIVE,	  REGULATED	  BEHAVIOR	  

Give	  posi7ve	  praise	  
and	  the	  opportunity	  
to	  earn	  a	  special	  
privilege	  for	  good	  

behavior	  

Have	  a	  calm-‐down-‐
spot	  that	  includes	  
supports	  for	  self-‐

control	  

Have	  rou<nes	  for	  
iden<fying,	  talking	  

about,	  and	  
managing	  emo7ons	  

and	  social	  
interac7ons	  

Document	  what’s	  
happening	  in	  the	  

classroom	  

What	  should	  teachers	  do?	  	   Key	  points	  to	  keep	  in	  mind	  

ã  Managing	  children's	  behavior	  
begins	  with	  adults	  

ã  Managing	  children's	  behavior	  
is	  based	  on	  good	  observa<on	  
and	  documenta<on	  
-  Iden<fy	  the	  paferns	  or	  

ques<ons	  you	  have	  
ã  Effec<ve	  behavior	  and	  

classroom/group	  
management	  requires	  
consistency	  and	  predictability	  



SUMMING	  UP	  

Provides	  
direct	  

instruc7on	  

Makes	  
Learning	  Social	  

Uses	  
consistent	  
rou7nes	  and	  
language	  

Pushes	  on	  big	  
ideas	  and	  

perspec7ves	  

Uses	  rich	  texts	  
as	  a	  pla_orm	  

ã  It’s	  not	  just	  an	  
instruc<onal	  block,	  
it’s	  a	  mindset	  

	  Integra7ng	  
Instruc7on	  

for	  	  
Impact	  



FINAL	  REFLECTION:	  WHERE	  WE	  ARE	  AND	  WHERE	  
WE	  NEED	  TO	  GO	  

Integra<ng	  language,	  literacy	  &	  social-‐
emo<onal	  instruc<onal	  goals	  and	  prac<ces:	  
ã In	  what	  ways	  are	  we	  already	  there?	  Where	  
are	  the	  opportuni<es?	  

ã How	  would	  you	  explain	  the	  benefits	  of	  an	  
integrated	  approach	  to	  teachers,	  school	  
leaders,	  district	  leaders,	  etc.?	  

ã What	  kind	  of	  supports	  will	  educators	  need	  to	  
incorporate	  this	  approach	  into	  their	  prac<ce?	  	  


