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Identifying and Serving Culturally and Linguistically Diverse Gifted Students
Introduction

As the nation becomes more and more diverse, gifted education programs should reflect
changing U.S. demographics. Equitably identified gifted students represent cultural and
linguistic diversity as well as a wide range of socioeconomic groups and geographic areas, yet
these populations are too often overlooked. Reversing the underrepresentation of culturally
and linguistically diverse students (CLD) in gifted education will require that educators have a
thorough understanding of the reasons that CLD students have traditionally been excluded
from participation in gifted programs.

Position Statement

Identifying and serving CLD students enriches the fabric of gifted education and cultivates what
is still an untapped national resource. In order to promote equitable access and school success
for CLD students, schools and supportive organizations need to be strategic, purposeful, and
committed to altering common identification and programming practices. Current policies,
procedures, and practices need to be thoroughly examined and defensible identification
protocols developed and implemented. Effective teaching and learning models and school
support services should also be intentionally designed to address the specific needs of CLD
students.

Pertinent Issues

In order to meet the needs of CLD students, a change in how educators view these students
must occur. A multi-dimensional paradigm shift from a deficit to a strength perspective is
proposed to ensure the unique abilities of these students are recognized.

Dimension #1- Culturally Sensitive Identification Protocols

Scholars in the field of gifted education have long recognized challenges related to creating
equitable identification procedures for CLD gifted students®. Scholarly work delineating cultural
differences and the impact of poverty on the manifestation of talent offers potentially useful
information for consideration in developing identification protocols for CLD students®.

Use of multiple criteria in assessment is essential for illuminating student strengths and
developing appropriate instruction. Research has demonstrated that a combination of formal,
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informal and dynamic assessments offers an inclusionary, rather than exclusionary, protocol for
identification of children who are gifted®. Best practice recommends the use of checklists,
incorporating multiple criteria, to be completed by teachers trained to recognize how
giftedness is manifested in CLD learners; checklists developed for parents and family; valid and
reliable assessments instruments; student interviews; and evaluation of work samples4.

Dimension #2- Early and Continuous Access to Advanced Curriculum

Best practices for meeting the needs of CLD gifted students should be an integration of
strategies and models found most effective in three fields: gifted education,
multicultural/diversity education, and bilingual education. High-quality, advanced curriculum
designed for CLD students needs to continue to be created and evaluated. Providing students,
who might otherwise be overlooked, an opportunity to demonstrate that they can respond to
advanced curriculum is also recommended prior to the formal identification process.

Equitable programming for secondary CLD gifted learners includes access to Advanced
Placement courses, International Baccalaureate programs, and dual enrollment, among others.
Such options can be provided only in environments free from single-criteria admissions,
discriminatory counseling, and narrow recruitment.

Dimension #3- Essential Supports for CLD Gifted Students

Attending to social and emotional development is also critical to the success of CLD
populations. These students are often less likely to remain in gifted programs without
psychological support and appropriate programming.

Program supports may come in various forms. The establishment of cohort groups of students
with shared cultural background has been found to have positive impact on retention,
promoting a sense of belonging and support. Instituting gender- and culture-specific mentoring
programs potentially enhances self-esteem and provides strong role models. School counselors
may also facilitate small-group sessions to address concerns of CLD students.

Dimension #4- Effective Home, Community, and School Connections

Research linking the success of CLD gifted learners to positive family relationships and home
environment provides examples of students excelling in school despite economic and social
barriers’. Building relationships among home, school, and communities of CLD students
requires active support for, and involvement of families in gifted education programs.

A positive view of home contexts can also help to improve home-school relationships.
Advocacy training led by CLD parents, teachers, and other school personnel with dual expertise
in diversity education and gifted education can lead to family-school-community support
groups.
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Recommendations and Best Practices

Develop culturally sensitive identification protocols

NAGC recommends that states and school districts critically examine policies and
practices related to identification to determine where and how diverse students are
excluded from gifted programs.

To capture a holistic profile of all students, multiple criteria should be the norm.
Qualitative and quantitative information gathered from families, teachers, and students
should be part of the evaluative process.

All instruments used for screening and identification (e.g., checklists, referral forms,
assessments) should be valid, reliable, and culturally and linguistically sensitive.

Ensure early and continuous access to high- end curriculum

Teachers should provide CLD students with opportunities to be inspired and to
demonstrate their giftedness. These opportunities should be provided early and
continuously to ensure student success in gifted programs.

Institutions of Higher Education and school districts should utilize the National Gifted
Education Standards for PreK-12 Professional Development and Using the Gifted
Education Standards for University Teacher Preparation Programs as guides for
developing coursework and opportunities for professional development.

Provide Essential Supports for CLD gifted students

Schools should create support programs to help gifted students from diverse
backgrounds develop strong academic identities, learn coping strategies for dealing with
negative peer pressure and discriminatory practices, and gain resiliency for responding
to challenging life circumstances. Supportive programs should include opportunities to
have relationships with adults and college students from varied cultural groups across
multiple domains.

Establish Effective Home, School and Community connections

School leadership and personnel should be proactive in building trusting, reciprocal
relationships with diverse families and communities.

School personnel should enlist the support of local businesses and civic and faith-based
organizations as partners in identifying and educating CLD gifted children and youth.
Schools are also encouraged to present information to faculty, staff, families and the
community about cultural influences on giftedness and how giftedness may be
manifested.

CLD parent support groups can be formed to help families of CLD students bond with
each other and help schools enrich curriculum with information about unique cultural
values.
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Focus Research on Equity Issues
e University, school district, private, and federal entities working in partnership should
seek funding for research and demonstration projects related to equity issues.
e Where best practices are currently in place, funding should be secured to ensure
continuation of programming with consideration toward replicating such programs.

Summary

As a matter of urgency, it is incumbent upon the field of gifted education to end with
expediency the longstanding concern regarding the underrepresentation of CLD students in
gifted programs. Policies, procedures, and practices require continued examination and
defensible identification protocols need to be developed and implemented. Effective teaching
and learning models, and school support services designed to address the specific needs of CLD
students also need intentional consideration. Where best practices are currently in place,
funding is needed to replicate and ensure successful continuation. Where under-representation
persists, efforts must be continued to conceptualize, formalize, and implement effective
strategies on behalf of CLD students. These students deserve nothing less.
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